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PREFACE |

This report sumnurizes one vear's efforts 1o examine sex role stereotypes in cle
mentary and sceondary education. The activities were carried out under a grant
[rom the U.S. Office of Edocation, We took an empirical approach ta determin-
ing kwiw sex role swercotvpes wre manifest in schools. Traditional wechniques of
literature review were used to colleet data, but the veal emphasis was on involving
individuals and organizations enrrently working in this area. Groups were'con-
vened not only o guther information but also 1o dewrmine how their elTores
might help change present levels of awareness. A nadonal conference was held as
a means ol exchanging information and to provide a stimulus [or similar activities
on the state level,

Throughout the projeet the emphasis was on expanding the resources of the
project and incorpoerating activities within the existing programs ol other organiza
tions and groups. Although the grant was administered by the National Education
Associntion, the matevials, conlerence design, follow-up activities, and continuing
elfores were the work of more than 30 organizations and 200 individuals. luis
estimated that the funds expended for the confergnce and follow-up activities

totaded [our times the amount of the grant. Special eredit must be given 1o a core

group of vrganizations and individhials who participated in ongoing mectings and
eventually formed the Coalition of Equal Opporwunity in Education. 'This group
provided major input for the project.

The report is organized into two major sections. The first section outlines the
objeetives of the total propesal. It is offered as documentation of the total
project and as a guide for groups who may be developing similar programs. The
second seetion is u more detailed description of the national conference and the
follow-up activities.

Special acknowledgment for their efforts in carrying out the project is given o
Hazel Blakey who administered conferenee arrangements; to Martha Matthews,
Adele Swedelius, and Julic Putterman who assisted in the preparation of the Final
Repore: to Samuacl B, Ethridge whose support of the project made it possible; and
to the other NEA members and staff whose ¢lTorts and commitment have made
this project and the ongoing program o climinate sex role stercotyping a reality.

Shirley 1. McCune
Project Director
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INTRODUCTION

This report docwments the activites and learnings that took place under a grant
from the U8, Office of Education 1o the Nauonal Education Association for the
developiment and implementation of a national working conference on sex role
stereotypes in the clussvoom, The proposal for the confevence outlined four
objectives:

L. To analyze ways that classroon activities perpetnate sex role stereotypes
(data collection)
2. 'To identify and wilize resourees for change

v

To develop materials for increasing teachers™ dwareness ol sterecotyping

b Toinitiate cooperative dissemination efforts among individuals and groups.

These objeetives were 10 be met by using o nadonal conference as the focus of
data collection, identification of resources, development of materials, and stimula-
tion of similar activities among individuals and groups.

The proposal was submitted to the U.S. Office ol Education in January 1972,
The impacey of the women’s movement had been feluin higher edueation au that
poiny, but very little had been done at the clementary or secondary level. There
was it major need to defineate die issues and to identify resources.

The project grant was awarded for a one-year peviod beginning May 1, 1972,
The conference, which was held November 24-26, 1972, became the Tivst national
conferenee on sex role swereotyping and the first conference to focus exclusively
on women's issues in clemenary and secondary education.

OBJECTIVE |

To Analyze How Classroom Activities Perpetuate
Sex Role Stereotypes

The Tirst objective of the projeey was to identify and delineate the ways in
which clissroom activities perpetuate sex role stereotypes. Technigues used to
meet this objeetive included review of the available literature; interviews with
experts in the lield; group consultations with educators, feminisis, and related
gronps; and panicipation in programs and conlercnces dealing with sex dis-
crimitittion in other ficlds. ‘

It becune apparent that the problems of sex role stereotyping could noube un-
derstood in the context of classroom activities alone, but must be seen in the con.
text of the total socialization experience provided by schools and the related insti-
tutions of our society. As a result, the Tocus of the project activities was broadened
to include all arcas of school influence, and effors were made w include indi-
viduals and groups related to other institutions of socialization. Throughout the
projeet, several primary questions guided the activities:

e How does the socialization of girls and boys dilfer?

6
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e [low do schools prepare children for the ceonomic, social, physical, and
aliural roles they will occupy as aduhs?

e What is the velutionship between our educition system and the inequal
status our society aceords to women and cernain ractal and ethniv gronps?

o How can individuals and groups begin to intervene in the socialization proceess
and inerease opportunitics for optimal aman development?

The Socialization Process

Three Key variables i a child’s socialization or preparation for caerying oul age-
appropriate behaviors are his or her inherent biological endowment, the develop-
mient of an individual personality or ego identity, and the social gronpee xperiences
of tife.d The first two variables remain bugely outside the influence of edueation
systems. A discussion of sex role steveotyping in schools, therelore, inust Tocus on
the interaction between the child dnd the groups that form hisfher life experience,
Facl group ouines and prescribes expectations and standanls For behavior,
Children evenwally learn to bebive in ways sinlar 10 those of the people around
them.

T'wo Black females growing up in rural communities in the South will have very
similar socialization experienees, An urban American male of English parentage
and an Astin female living in o rural enviconment in China will be socialized very
differentdy. As a resule, not only their mdividual likes and dislikes will dilfer, but
also the ways they perecive the world, their styles ol thinking, the ways they
solve problems, and the things they value as mostimportaat in life.

Every group within a society develops a philosophy or set of common beliefs,
attitudes, and values that it uses as gaidelines for indwidual and group behavior.
Socicues with ittle variation of social class, geographical environment, and insti-
tutional influenee develop a strong sense ol agreement as 1o the rights and wrongs,
the desirables and undesivables of life. In larger sociedies like our own, the shared
experienees and agreements are fewer. Although membership in the same national
group will provide some similarities of experienee, the socialization process will
vary with Fonily, social class, ealture, and :_-nmm\unit}r group.

A child’s lirst soculization experience is provided by the family. Family child-
rearing practices most often refleet cultural expectations and standards Tor age-

appropriate behavior. In asense, a “life seript*™ or life-style is developed for children

and adults. This script is believed to provide the learnings neeessary for the ceo-
nomie, physical, psychological, and social well-being of the individual and the
cultural group,

The mechanisms for enlorcing these learnings and ensuring that the child be-
comes a part of the groups and ol the larger society seem to remain eonsistent
across eultures.? These echanisms include—

1. “The child’s desire and need to obtain affection, regard, aceeplance, and
recognition from others.

2. His/her desire (o avoid unpleasant experiences of rejection or punishment.

7
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3. The clild’s desive 1o be like people hefshe has grown Lo respect, admire, or
love (identification).

4, The child’s tendeney to imitate the actions of others (role modeling).

These needs, desives, and endeneies make it neetueal for children 1o learn the
appropriute behaviors lor the roles they will occupy throughout life.

Gender remaing the most common basis on which cultures or socicties assign
ditferential roles. Historically, women have been assigned o secondary status in
nearly every enliural group, although the pattern and extent ol this sceondary
status have varied.? Socialization activitics have been designed to prepare boys
and girls for their preseribed sex roles and to discourage behaviors associated
with the other sex,

There may have been some eeonomic and social justification for the strieu divi-
sion ol men’s and women’s roles in the past, The question is whether these roles
are consistent with today’s urban, technological society and with our demoeratic
value system. 1t s thue to reassess the ways boys and girls are channeled into sex
stereotyped behaviors without consideration of their human potential and the
changing requivements of our svcicely,

An examitation of the pervasiveness ol the problem gives us some iden of the
strategies that nust be developed if things are to ciange. Betty Levy's essay on
sex role socialization? provides a framework for viewing sex differentiation in
most cultures. The following points are based in large measnre on her research:

1. Sex vole behaviors are amony the Tirst learnings of children. Kagan’s work
indicates that the male/lemale distinetion is elear to children as carly as age
two.8 and other research suggests that preschool children know their sex
and the play prelerendes, behavior patierns, and expectations that adults
hold for that sex.8

2. Sex roles beeome more stereotyped and vestrictive with increasing age,”
andd vross-sex behavior is less and less wolerated. Boys experience a growing
degree of awareness of “leminine” behavior and 1end to avoid 18 more
carefully as they bhecome older,

3. Children 1end 1o see the male role as the more desivable one. Numerous
studies? document the value that children place on this role. Maseuline
activities are scen as destrable and given higher visibility and status. Girls
are enconragee 10 he tombaoys, whereas boys are frequently punished lor
eahibiting leminine charaeteristics. Even prescehool children indicate a
belief that boys have more fun, /2

+. Among adults, preferred status is given to nrales, and male chitdren are
more highly valoed than lemale children. Surveys indicate that mades
are more satisticd with their role? 7 and that parents tend to view boy
bubies us more desirable./?

e |

Acceptance of traditional sex role identity is reliried (o positive psvchal-
ogical adjustment for mades and poorer adjustment {or females. Males who
identifly with masculine roles evidence beter psychological adjustment

8
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than do females who identily with feminine roles. Females who exhibit
high 1Q, ereativity. and originality are those who internalize cross-sex
bebavior; often they have exhibited tomboy behavior at some point in their
lives, 3

The differential treatment of males and females begins with o major value
assumption: that women and their contribution to socicty are inferior to men
and their contribution, Variations ol this belief and its manifestation in personal
and institutional behaviors are called sexism. Since sexisin is internalized at an
curly age as a part of the ndwural socialization of bovs and girls in our society, its
operation in our lives is largely unconscious. But the consequences of sexism
afTeet everyone. For girls, the stercotypes and assumptions have limited their
scll-esteem, aspirations, and contributions; lor boys, they have perpetuated
unrealistic views of the world and denied them the Mull range ol human expres.
sion, Any elfort te understand and change the rele of schools in perpetuating sex
role stercotypes must be considered in light of the wansactional relutionship
amony schools, community, and socicty,

Schools and Sex Role Stereotypes

Primary rationales for tlie maintenance of U.S. public schools have been that
they provide the literacy skills necessary for a democratic system and that they
make equal cducatiortal opportunity available to all citizens. But during the past
20 vears Americans have become increasinghy aware thiat schools do not provide
equal opportunity to all, The Supreme Court’s 1954 Brown v. Board of Educa-
tion of Topeka decision marked open acknowledgment that schools provided lor
nonwhite children did not meet the test of equality. AVe are continuing to identify
and deal with the ways inwhich racial and ethnice minorities are denjed equality
in education,

In the past five years we have begun to identily a second way in which schools
shortchange children’s growth, Sex role stereotypes, or differential weatment of
females und males, operate in wavs that deny children the opportunity to develop
their full human powential. By prescribing “appropriate™ behaviors, the schools
channel boys and girls into traditional roles.

ldeally, the public schools should anticipate social change in our society and
prepare children to live in the society of the [uture rather than in the one that
currently exists, In actuality, however, the schools tend to refleet and perpetuate
the status gno. They are soviety™s most important socialization tools. Racial and
cthnie minoritics and women represent less powerful groups in our society than
the dominant white male groun; schools contribute to a “'sorting™ process that
perpetuates these power differences.,

As society struggles with the questions of changing the wtal opportunity
structure, we begin to sec change slowly incorporated in the schools. Fifeen
vears ago it would have been difficulc to find textbooks and mstructional materials
that provided any role mocels for nonwhite children, The ferment of the civil
rights movement brought about change, and woday the largest nonwhite ethnie
groups arc represented to some degree in school materials. The women's

9
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movement will eventually have a similar ¢ [fect on these materials, as society nodi-
fies its delinition of appropriate roles tor women.

To understand the socialization functions of our public schools we need w dis-
tinguish the fntent ol school programs from the ¢cteal ontcomes. Reimer has
identilied Four universal functions ol schools: custodial cave, social-role sclection,
indoctination, and provision ol skills and knowledge. /4 In ¢arrving out these [unc-

_tions, schools become ellective mechanisms for social control and the perpetuation
of vonformity, social stratilication, and dependence on others lor learning.

Based on Levy's unalysis of the incompatibility between the stated educational
function ol schools and their unstated socialization functions, s we can deseribe
the gap between the prolessed goals ol schools and the actual outcomes:

I, Although schools profess Lo promote cquality of opportunity, they per-
petwite inequality in our socicty. While schools proless learning as a pur-
pose, they actually “teach” institutional conformity and nonthinking.

2. The curriculum, anthority struciure, and policies of schools rellect social
stratification and perpetnate stereotyped images ol minority groups and
sex roles.

3. Elementary school values are congruent with the traditional demands of the
female sex role. They reinforce obedience, social and emotional dependence,
and duoctliy.

4. Sceondary schools further differentiate appropriate educational activities
[or boys und girls, placing more emphasis on girls® preparation lor marriage
and child raising.

5. Girls generally excel in elementary school because of the cengruence of
school expectations with traditional feminine activities.

6. Underachievement of girls at the onset of puberty, as evidenced by the
dropout, results from the increased role conflict and the himited expecta-
tions ol schools.

7. Schools evidence grcater concern for ihic [uture of boys than of girls.

\Iyra Sadker has summarized some exisung rescarch on edueational outecomes
into a “‘report card™ on educatica’s nnpa(.l on girls.?8 1ere are some of the
points she includes:

1. Intellectuwally, girls start of T ahead of boys. They begin speaking, reading,
and counting sooner; in the carly grades they are even better in math. How-
ever, during the high school years, girls’ performance on ability tests begins
to decline. Indeed, male students exhibit significantdy mors 1 gain from
adolescence than do their female counterparts.? 7

2. Although women make much better high school grades than do men. they
arc less likely to believe that they have the ability 1o do college work.!8

3. Of the brightest high school graduates who do not go to college, 75- 90 per-
cent are women 19

4. As students progress through school, their opinions of boys grow increas-
ingly positive and their opinions ol girls increasingly negative. Both scxes
are learning that boys are worth more.2¢

10
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3.

By the time they are in fourth grade, givls’ visions of occupations open Lo
thewt are limited to four: teacher, nurse, sceretary, or mother. Boys of the
sume age do not view their oceupational potential through such restrictive
glasses, 2 '

Decline in career commitment has been found in girls of high school age.
This deeline was related o their feelings that male classmates disapproved of
a woman’s using her intelligence 22

In a survey conducted in 1966 throtghout the state of Washington, 66.7 per-
cent of boys and 39 pereent of girls stated that they wished to have a career
in a professional field. However, 37 pereent of the boys and only 31.9 per-
cent of the girls stated that they actually expected to be working in a pro-
fessional vecupation. 29

I these atitudes and behaviors are an outeome ol the education process, it is
eritical that we begin 1o examine the specifie school practices that transmit these
messages about the appropriate roles lor boys and girls. There are seven relevant
socializing mituences within the school experience:

(3=

. Textbooks and instructional materials, designed to transmit knowledge and

skills, are equally effective at indocwrinating children in societally preseribed
behaviors through theiv selection and omission of life experiences,

One-sex schools and sex-segregated groupings within coed schools concretely
demonstrate differential expectations for boys and girls. In elementary
school, reading groups, play groups, and classroom maintenance activities
are frequently sex-segregated. In secondary school, vocanional elasses and
interest groups frequently demonstrate stereotyped ideas of the appropriate
roles for boys and girls. '

The behavicr of leachers is the most critical dimension in the education’
process, particularly in the elementary school. Teacher interaction with
children in the classroom teaches children how to act, how other people

will respond to them, how other people will treat them, and the expectations
others have for their future development,

Physical education-and health education deny many girls and boys apportu-
nity and cncouragement to maintain physical fitness, (o internalize healthy
concepts of sexuality, and to develop athletic abiities.

. Counseling and guidance go beyond the specialized functions of testing,

vocational guidance, and assistance with personal problems. Counscling
might be redefined as the allective portion of the school expericnce,
which is carried out by trained counselors, teachers, administrators, and
other students. Efforts to optimize the supportive environment for all stu-
dents are rare.

Women's secondary status in education prevents children from secing both
sexes in g variety of roles. Role modeling is a primary method of socializa-
tion. When a girl sces women only in secondary roles in the schools, her
aspirations are channeled into “what is” rather than “what my individual
strengths and goals suggest.”

ol
el



O

ERIC

Aruitoxt provided by Eic:

7. Extracurriculur activities such as interest clubs and honor societies provide
cvidenee of adult sanctions. Their differential nature lor boys and zirls
powerlully demonstrates the expectations of the sehool and the commumnity,

The Tollowing sections will examine the implications of these socialization prac-
Lices as they opcerate in schools to deny children equality ol opportunity. Although
the focus of the discussion 15 the way that sex stereotvpes limit development,
many of the same practices also tend to perpetuate racial stereotypes and social
class stereotypes.

Textbooks and Instructional Materials

Texthooks and instructional materials arc not just tools for teaching children
veading skills, computation skills, and general information, To a great degree,
these materials frame the range of experience for the voung student and deline
reality. Sara Zimets work on readers demonstrates how textbooks presclect and
fashion children’s view ol the nature of American society. Children tend 1o accept
the sexual, sociocconomie, and vacial stereotypes the materials present with such
a geaeral aura of authority and finality, 24

Many studics of the image of women in textbooks have been conducted. 29
The common findings are that women arc underrepresented as main characters in
stories and tllnstrations and that the women who do appear are shown as passive,
dependent persons, characterized as unstable and weak, and labeled with various
negative terms. Lenore Weitzman's work on children’s books and textbooks26
demonstrates the extent to which these negative images predominate. When girls
of minority group cultures appear in children’s materials, the images are frequently
even more sex stereotyped.27

Jean Grambs® survey of the rescarch on texibooks?8 moves beyond the content
analysis of wexts to point out the limitations of our vocabulary as it implics male
dowinance. “Terms such as mankind and manpower have no feminine equivalents
and imply a value hierarcy. Thus, the very structure of our language is a contimi-
ing source of sex stereotyping.

The importance of correcting sex bias in textbooks cannot be underestimated.
longituding research documenting the effect of reading materials on children’s
attitudes and behaviors is sketchy, bul it appears that books do have an immediate
effect wpon children’s belicls, Studics using reading content as a means of chang-
ing children’s attitudes toward specific cthnie groups have demonstrated that
attitudes change in a positive direction with positive character presentations and
in a negative direction with negitive character presentations. Although these
studics measured only the immediate paper-and-pencil responses of childeen, a
potential formative effect was consistently demonstrated 29

A recent study documents improyewent in lexthooks' presentation of minority
groups but not in their trestment of women.30  Efforts arc currently underway
by textbook publishers to correet some of their stereotyped female images.3/

It is estimated that it will be at least live years belore nonsexist matevials exist in
any quantily,

12



Interim solutions for dealing with the problem continue to be identified. Non-
traditional publishing gronps are developing supplementary books and materials
presenting positive images of womien. 32 Creative teachers are helping their stu-
dents use simplified content analysis technigues wo discover the unfair ways in-
sttuctional materials portray males and females, A few school systenis arc develop-

o ing their own materials and involving teachers in this process.?? Teacher organiza-
tions also are dealing with the problem. The 1973 Yearbook of the National Council
l'or the Social Studices is direeted toward teaching multicthnice studics.3¥ NEA has
published guidelines for evaluating textbooks and instructional materials 3% The
American Federation of Teachers has encouraged teachers to develop supple-
mentary materials and provided outlines 1o work from. These efforts, however,
are directed at the tip of the iceberg. Substantially greater effort must be given to
improvement ol instruetional materials and Lo inereasing the education community’s
awareness of the bias in textbooks.

Segregated Schools and Student Grougpings

The most obvions form of sex role stercotyping in schools is the segregation of
boys and girls into different schools, elasses, or activities, Although there may be
valid veasons Tor sex segregation, it is dilficult to demonstrate that separate but
equitl programs are truly equal, A preschool program that encourages boys to
play outdoors on equipment that facilitates large muscle development, while
providing indeor erafts activities und miniature Kitchens for girls, does not pro-
vide comparable experiences, 1t s true that children may enjoy differential sex-
segregated activities as a result of previous socialization but it is the responsi-
bility of the school 1o expand their range ol alternatives by encouraging all
children to participate in the total program,

Elementary school programs continue “chanueling™ children by sex, Physicai
eduteation activities [requently are difTerent for boys and girls, Classroom growp-
ings may perpetuate assunptions that girls are “naturally™ better in reading ind
boys “naturally™ better in mathematies and seienee. Emphasis must be placed on
individual achievement without reference to sex,

Sex segregation in classes inereases as ¢hildren progress through middle sehool
and high school. $uch segregation in physical education, sex education, home
economics, wooudwarking, anto mechanices, typing, shovthand, welding, printing,
and other vocational courses overtly or covertly limits the alternatives Tor boys
and girls. In some school systems vocational and technical courses are listed as
“Tor boys™ and “lor girls."36

This tracking not only reduces personal choice, but it has ceonomie effeets as
well. The anticipated wages for the trades tanght 10 girls are less than [or those
tanght to boys.37 “The lack of comparable edueational opportunity %s, in large
measure, the heginning of the earnings gap between male and {emale workers,
‘The seriousness ol this problem is highlighted when we consider the thercasing
prohability that girls will be entering the work Torce (85 pereent of today’s high
school girls will be employed outside the home ar some time) and the chdngm;,
pattern of Tamily stability (if’ present trends continue, one marraige out of every
threc will end in dwmu.).33 13
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Tracking harms males as well as lemales. Bovs who wish to develop artistic,
dramatic, musical, and Lerary intevests are often disconraged and lubeled “sissics.™
Bovs who would select vocations sueh as cooking ov hairdressing may be denied
training opportunities. “Swivival” courses that wach bath boys and girls basic
cooking, housckeeping, auto repair, and self-defense are a good way to liberate
students from unrealistic views of their sex roles in later life.

Teacher Behavior

The most important factor in climinating sexual and racial stercotypes in edu-
cation is tbe teacher.39 The behavior of adults within the school system repre-
sents the mwost powerfad influence for children's learning. The importancee of
teacher expectations and the impact of self-fulfilling prophecies in the clussroom
have been well documented. 40

Although the relationship between teachers’ behavior and the sex of their stu-
dents has been i relatively neglected area of research, studics geaerally show that
teachers mieract more frequently with boys and address more disapproving or
contralling comments to them 4! Jackson und Lahaderne conelude that boys
have a wore difficult time in sehool than do @irls. 1 control messages ave crude
measures of that dilficulty, these sixth grade bovs, as a group, have ¢ight or ten
times more trouble than do their female elagsmates .. .. The experience of going
to schaol is clearly very different for hovs and for girly."42

Girls tend to execl in academic activities until about the seventh grade. From
that point on their ability and achicvement test scores decline in comparison with
boys.” Frazier and Sadker?3 explain the seeming contradiction in terms of the =
differential development and behavior of girls and boys. Girls entering school are
on the iverage at least two years more advanced in their developinent than boys,
During the carly grades their developmental advantage operates in their lavor.
Further, their socialization has rewarded passive hehavior, which is very adaptive
to mastering basic learning skills,

Boys exhibit more independent, aggressive behavior, which may require a
greater response from teachers. This independence, although requiving more
teacher control, encourages sell-reliant learning and is particularly helpful alter
basic learning skills have been mastered. In adolescence, boys’ independence and
the reduction of their developmental disadvantage combine to climinate the carlicr
achicvement gap.

Teachers, like everyone else in our society, frequently operate on what Bem
and Bem?4 have identilied as the “nonconscious ideology’ that assigns secondary
status ta women. They tend consciously or unconsciausly to downgradc the
importance of cducation for girls. Frequently their attitude is that girls should
turn their attention 1o [uture marriage and family rather than to career planning,
These attitudes are clearly manifest in the behavior ol weachers. Although adult
women constitute a large number of the teaching statf, they are seldom found in
administrative or leadership positions within the school. Few teachers have been
actively involved in the developinent of women’s studies programs or other clforts
to climinate sex role stercotypes, Relatively few opportunitics have been available
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for teachers to examine their assumptions, actitndes, and values as they relate to
sex role stereatyping,

I we are to wake positive interventions in the sell-perpetuating eyele ol the
teansmission of attitudes, weanust expand researeh on teacher behavior, develop
preservice and insservice training programs [or teachers, and develop anrriculum
materials and teaching weehnigues that will reduce sex role stereolyping.

Physical Education and Health Education

The professed objeetives of physical education programs are to develop fiiness
and o encotrage a lifelong commitment to maintaining it. But the reality of
these programs is frequently quite different. As children progress throngh school,
the inequalities in their physical education become greater and greater.

In the clementary grades, differences in boys® and girls® physical edneation are
chiefly evident in the number of activities oflered cich sex, 9% In middle school
ancl high school, we begin to see dilferences also in the proportion of public funds
expended for wirls” and boys programs. One iichigan school distriet spent 190
times more on boys® athletics than on girls’. 46 A similar ratio was found i a
Pennsyhvania district.?7 A study in Texas indicated that approximately ten million
dollars worth of public facilities were, [or practical purposes, unavailable to
uirls. 8 A second Texas school district exhibited the same p:nu:rn.“'9 n a study
ol 60 junior amd senior high schools in the state of Washington, not one of the
schools reported a girls® physical edacation budget that was even 30 percent of
the budged for boys, The F0: | rtio ol expenditures seemed o prevail as a general
benchmark.5?

Intercollegiale and interschool competitive activities for girls are severely
limited. In some cases, Temale star athleies are denied the right 1o coaching ser-
vices und the opportunity o compete.5! When women's interschool sports are
offercd, they are seldom inclnded in the computation of points for all-sports
rophies,? 2 The cumnlitive effect ol these practices may be seen in the fact that
not one of the female athletes competing on U.S. Olvimpic tewns during the past
eight vears received her training in a publie schoo!l program.33

Another manifestation ol sex stereotyping practices in sports programs is dif-
lerential pay for male and female coaches. In some school districts women are not
listed as “coaches™ but as “intramural instructors™—a distinction that epitomizes
the status system in athleties. As instructor, women have less prestige, less
decision-making anthority, and less influence within the schools. They lind @
hard to negotiate expansion of programs, cqual access to {acilities, or equalization
ol sularies.,

Awards and incentives for givls™ participation in sports wre limited. While male
athletes are awarded school letters, juckets, certificates, trophies, and athletie
scholarships, their female counterparts are usually rewarded with “persenal enjoy-
ment.” One school in Colorado awards male members of the-tennis team school
letters; female members get channs for their bracelets. Until 1973 women were
prohibited {rom accepting athletic scholarships.54
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Health education is w difficult area in which to document sex role stereotyping,
Health content may be provided in a physical edueation, sex education, biology,
child growth and developent, or other course. However 1t is presenied, health
cducation seldom gives studaus a healthy understanding ol their bodies or
reabistic information for planning their lives. Information on reproduction, hirth
control, family planning, pregnancy, abortion, and childbirth may be omitied,
provided in sex-segregated classes, or covered in a sketchy fashion. Bays and girls
need opportunities o understand the social, psychological, and economic Tactors
of health and a chanee 10 ncorporate sexuality as a natural part of life. Many of
the myths and misunderstandings about the role of hunkwn sexuality could be
correeted by good health education.

Over 200,000 young women under 18 give birth in the U.S. each year55 Most
ol thew are expelled from school at the fiest sign ol pregnancy. A 1970 survey ol
17,000 school districts revealed that less than one third offered pregnant school-
age givls any educational services, When such services were available, they wook
the form of special elasses or assistance with home study.8  Eighty-five pereent
of these young mothers will keep their babies.57 Those who marry at 18 or
vounger iare three or fonr times more likely to get divoreed than all other age
groups.’8 Among teenrage miothers who remuin unmarried, 85 pereent go on
welfire.82 The denial ol public education to pregnant girls is a clear case of sex
discrimination for which socicty pays the humitn, ceonomic, and social cost.

Coun_seling and Guidance

Schsol counscling and guidince services hold out the promise ol @ primary
intcrvention for meaiing the carcer planning needs of boys and girls. But most
studenis have Bide comact with tained connselors, The ratio of counselars to
students is 1 10 230 in Portland, Oregon, 1 to 794 in New York Ciwy. 60

Traditional counseling techniques do not scem 10 be meeting the needs of girls,
and no one seems to be making any major effort (o develop adequate theory and
technigues. A recent study vreported in AKRA's Educationad Researcher docu-
mented the inelTectiveness of counseling with respect to women and motivation.
It concluded that-~

Efforls o increase motivation, such as special counseling and teacher

actention, appeared 10 bave litile long.range cffeci on girls, whereas these

saime efforts seemed 0 have an immediate and relatively long Lsting cffect

on hoys. 0
Many groups have noted an unmer need lor agyressive counseling tools, this is
espeacially eritical for givls from lower sociocconomic levels,

Scveral studics of counsclor behavior indicate that both female and male coun-
selors have stereotyped notions about the levels and kinds of occupations that arc
realistic and appropriate for collegebound and noneollegebound girls.62  Further,
lemale counselors” needs Tor sell-validation olfien prevent them {rom providing
support to girls considering nontraditional career goals 63
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Counscling bias exiends to tests and messurements used lor guidanee. One ex-
ample is the Strong Voeational Interest Blank, which was cited [ov sex bias by the
American Personnel and Guidiinee Assocition and subsequently revised. The instru-
ment had two forms—male and female. A male expressing certain interests would be
counscled to become a physician, psychiatrist, or psychologist, A female with iden-
tical interests would be sieered by the test to such vecupations as dental assistant,
physical therapist, or occupational therapist.

A study of how psychiatrists and social workers view mental kealth and healthy
males and females found that they hold different coneepis ol mental health for men
and women—concepts heavily influenced by our society's sex role stereotvpes. Healthy
wonien are seen us more subniissive, less independent, less adventurous, more casily
influeneed, less aggressive, less competitive, more exeitable, have their feelings more
casily hurt, more emotivnal, more conceited about appearance, less objective, and
disliking math and science."'6?

School counseling programs tend to perpetuate many ol the sime stercotypes.
Again, we should not condemn counsclors [or holding the same biases as other mem-
bers ol vur society. Rathier, we need to (@) develop a research program that will
identily the theory and techriques most appropriate for girls, (b) modily the pre-
service and in-service training of counsclors, (¢) develop counseling toaols relevant 1o
the changing roles of women, and (d) incorporate into school counseling programs
vocational information relevant to the needs of girls.

Women's Status in the Profession

The sexually stereotvped positions of men and women in the schools have a
subtle socializing inlluence on students, Denied the chanee to sce avariety ol role
models, most givls and boys will not think te break into a field reserved Tor the
opposite sex. Women particularly are restricted from the higher levels ol responsi.
bility: and icadership in education. In 1970-71 women represented—

64 pereent of all full-4ime professional stadt ol public sehadils,
20 pereent of the adminstrative wud supervisory stalff,

67 pereent of the teachers.

21 pereent of the elementary school prineipals,

3 percent of the senior high school prineipals,

47 pereent of the counscelors,

99 percent of the nurses,

91 percent of the school librarians.

6-F pereent of the psychologists and psyehometrists,

[.ess than | pereent of the superiniendents,

5 pereent ol the chief state school ofTicers.63

School admimistration 1s more male-dominated today thun ever belorve. The
most frequent rationalizations ol this phenomenon, which cite the greater economie
needs of males and the presumed comtinuity ol their caveers, bave heen shown
to be fallacions, 86 hut the patiern continues, Perhaps o more profitable approach
woukl be to view male domination in terins of power refationships among groups
i owr socicty and to trace the proeess of how made and [emale edueators are
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“shaped” or socialized in1o aceeptance and perpetuation of this pattern.  Longi-
tudinal sidics of occapational socialization are a major need.

The majorits of the members of teacher organizations are lemle, but the state
and national leadership ol both the National Education Association and the Ameri-
can Federation of Teachers is overwhelmingly male. A womun has never headed
the U.S. Office of Education, At the present time the U.S. commissioner of
education is male; his deputies and associates are male; only two women hold
positions at the wssistant excentive level, The average grade level ol women at
USOE is GS 7; the average grade level for men is GS 14.67 The absence ol women
from the higher levels cannot be explained by lack of qualilications. One fifth of
the doctorates in education are awarded to women, and 13 percent of these
doetorates are in the field of educational administration.68

The need for bulancing the assignments of males and females in schools is clear.
Males must be encouraged to move into classroom positions, particularly on the
preschool aad elementary levels, Females, on the other hand, must be recruited,
trained, and moved into administrative positions. Only when women are visible
in all roles within the school will equality become a reality in educktion,

Extracurricufar Activities

Another subtle but important source ol sex role stercotyping is found in the
organization and sponsorship of extracurriculur programs. Most schools olfer
some activities to meet the special imeresis of children and to provide character-
building experience.

The fact that boys' physical education activities represent greater varicty and
resources than girls' has already been mentioned, h must also be pointed out
that intramural programs for both boys and girls sufler from the focus on the
male interschool competitions. A group studying arhletic expenditures in Dallas,
Texas, estimated that 90 pereent ol the funds were spent on interschool team
sports involving less than 10 pereent of the male studenes. The “star™ athlete
phenomenon thus limits opportunities for boys as well as girls. Intramural activi-
tics alow all students to enjoy sports at their own level of skills expanding these
programs is one means of equalizing educational opportunities.

Other extracurricular activities that may overtly or covertly limit or discourage
the participation of one sex include clubs, such as aviation, photography, science,
and modern dance, and organizations that represent the school, such as marching
band, juzz band, chorus, and debate team. An example of this “tracking™ came to
public attention in a national high school science program lor which only boys
were eligible. After protest, the program was changed to include girls. Students
nced the opportunity to participate in a range of activities based on individual
interest.
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The granting of honors and awards and the assignment of tasks are other ways
of stercotyping students by their sex. This kind of stereotyping is more obvious
on the secondary school level, as in the awarding of scholarships, but there are
some evidences of it on the elementary school level too. Children are olten placed
in lines by sex; competitive activities {e.g., spelling bees) may pit girls against boys;
halls und stairs may be assigned by sex; classroom wsks {(e.g., delivering messages
to the office, carrying heavy equipment} may be delegated by sex; and street
corners may be assigned Lo safety patrols on the basis of sex. 1t is the cumulative
effect of sex-differentiated behaviors that reinforces children’s sex-stereotyped
images of themselves.
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OBJECTIVE 1
To Identify and Utilize Resources For Change

The identification ol sex role stereotypes in education began in the higher edu-
cation community during the 1968-69 school year. Questions of employment
discrimination and the omission of women’s contributions from the curriculum
provided the [ocus lor change. During the past five years most universities and
colleges have initiated affirmative action plans to expand employment opportu-
nities lor women. Male-female salary differentials have been eliminated in some
institutions, and more than 1,400 courses in women’s studies are being offered in
colleges and universities throughout the nation.

But the values and leadership of the higher education community have lictle
directimpact on the elementary and secondary education community. As of
1971, when the proposal for this sex role stereotypes project was developed,
lederal legislation prohibiting sex discrimination in elementary and secondary
schools did nov yet exist. The primary interest in examining and changing the
carly socialization ol boys and girls was evidenced by small group- ol leminists
who bad litue contact with cach other. Frequently, the organizational base of
these groups was velated Lo 1he general community rather than to professional
educational groups. Examples ol these sinall groups included the Emma Willard
Task Force in Minneapolis, Minnesota; the Kalamazoo (Michigan) Committee To
Study Sex Discrimination in the Kalamazoo Public Schools; the Ann Arbor
(Michigan) Committee To Eliminate Sex Discrimination in the Public Schools: the
New York City Chapier of NOW; the Berkeley (Calilornia) Unificd School District
women's Tusk Force; and the Boulder (Colorado) Task Force of NOW. A dnal
task for the project was to attempt o0 identily these resources and to stimulate
interest among groups where it did notalready exist.

Three wchnigues were used to accomplish this dual task: group interviews and
consultations with individuals and representatives of groups, regular mectings with
representatives ol national organizations and interested individuals, and individual
iclephone interviews. Each ol these methods was effective in identifying resources
and providing ideas and suggestions for the national conference on sex role sterco-
types in edecation. More than 200 persons representing teacher assoctations,
community groups, state departments of education, national organizations, higher
education, feminist groups, government emplovecs, students, and parents were
involved in this resource-identification process.69

The preconference meetings were invaluable as a means of developing a general
framework and planning the materials and design of the conference. Three general
principles that evolved fram these sessions were articulated and incorporated into
the activities of the projea; they provide guidelines for any group wishing to
develop a program on sex role stereolyping in schools.

1. Use the socialization framework.

The mitial plan lor the project had focused narrowly on classroom acuvities
with the hope of selecting a specilic target for action. But when the classroom-
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related questions were examined, it soon became apparent that such a narrow focus
was not appropriate For elementary and sccondary schools, Major factors in sex
role stereotyping, besides the content of classroom activitics, are Uie hidden cur-
deulum of teacher behavior and the genceral environment ol the school.

Children arvive at school with internalized sex role stercotypes. Attempts
to chunge these must be linked to the family and the community. 1t is not
helpful to argue about where the responsibility for stercotypes originates or
o try (o lable “villains.” Rather, it is imporiant to understand how children
are socialized into their sex roles by aff influences on their lives: home,
school, media, peer group, community, society.

Change in schools is difficult under optimal conditions. [ it is to occur,
an attempt must be made 1o involve every group with an interest in the
schools and to develop mutually supportive clforts. Community gronps,
teachers, administrators, school bourd members, students, and parerits can
all initiate efforts and make an eflcetive contribution to change,

The socialization [ramework was used as 2 guide lor materials develop-
ment, the design of the conference, and the involvement ol groups. 1t
expanded the focus of the project activities from the classroom to the rela-
tionship between schools and society.

13

. hu:hfe.‘dc' and tnvolve all racial and ethnic groups.

The adage that we are prisoners of our own experience must be taken
seriously. Frequently we genevalize from our experience il forget that
different racial, ethnic, and social class groups within the community do not
share aur perspeetive. Sex role socilization varies within and amaong groups.
Chunge strategics that might be appropriate for one group may be totally
wrimg for another. Efforts Lo initiate action should consider the perspee-
tives of all groups in the community.

Groups examining sex vole stercotvpes too olten forget about the other
kinds of stereotypes that also deny children’s rights and limit their develop-
ment. We need 1o rid the schools of racist and clidst stereotypes, as well as
sexist ones, Groups working for various kinds of change must build on their
commen arcas of agreement white at the same time reeognizing ad accepting
dilferences.

‘The project being reported made a concerted elfort to involve racial and
cultnral minoritics and representatives of varions social cliss groups.  [ndi-
viduals and organizations with nhonwhite perspectives weve consulted and
invited Lo participate in conference planning meetings, Some also partici-
pated in the implementation of the conference, Materials attempted to pro-
vide the viewpoints of various groups ol women.

Scveral problems were identilied. First, many of the women's, tssues lanve
been articulated by white women scemingly nnawire of the other sourees
of discrimination and the other wavs in which children are denied equality,
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Second, women of ethnic and cultural minoritics have relatively few channels
ol national media through which to present their point of view. Materials
development activitics ol the project included a search for nonwhite-oriented
materials on the socialization of women. Some materials were commissioned
or located, but it is apparent that this area remains a priority for future de-
velopment.

Finally, it scemed that a number of forces were operating to assist “divide
and conquer” strategies. Many individuals and groups saw the movement to
obtain sexual equality as antithetical to efforts to obtain racial cquality. To
some degrec, this perception was a natural result of dual objectives o eflorts,
but it must be given attention by any group wishing to reduce sex role stereo-
typing in schools.

3. Involve and consider institutional structures.

Any attempt to change schools must be incorporated into some existing
regularity, either behavioral or programatic.?? Change mast be woven into
the institutional fabric and solidly reflected in i behavior of ail persons
within the schools. If progress is to result, eflorts must be made to tune
into the programs and concerns of other school-related institutions. It is
critical that change efforts focus on specific tangible issues that can be re-
solved. N

An early task of the project was to identify the organizations that make
up the cducation community, such as adrninistrator organizations, teacher
organizations, professional associations, student groups, and community
groups with interest in the schools. All of these are forces for change. Con-
tacts with these organizations focused on helping them identify ways they
could begin to address the issue of sex role stereotyping. The Resource
Center on Sex Roles in Education, under a grant from the Ford Foundation,
is continuing to identify and utilize the many resources for change.

One of the things the project learned was that the success of a contact
with an organization was directly rclated to the specificity of the request for
assistance or involvement. Many individuals and groups genuinely wanted
to assist but were not clear how they should move toward bringing about
change. Any project in this area should plan time and resources for working
wi}h other organizations and for action training.
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OBJECTIVE Ll

To Identify Materials That Will Increase
Teacher Awareness

Materials on sex role stereotyping in clementary and secondary sechools continue
to be limited. Traditional methods of locating materials, such as review of the
literature and use of reference sources, did not prove as [ruitful as mformal word-
of-mouth communications and contacts with women’s groups and other national
organizallons.

Materials were colleeted from all possible sources. A few articles had appeared
in newspapers or national journais, but the tnajority of the materials had been pub-
lished by feminist groups (stich as Feminist Press and KNOW) or remained in un-
published papers. studies, and monographs. This general scarcity of formal
mitterial and abundance of informal publications can perhaps be explained by the
local nature of the studies of sexism ir schools, the frequent omission of quality
documentation in action projects, the lack of ongoing research programs, and the
reluctance of the ¢stablished media to publish articles on this subject.

The coullected materials were analyzed to identify neglected areas. Project staff
attempted Lo locate a knowledgeable resource in each such area from whomn o
commission the development of materials. The most relevant pieces of material
were selected for the conference publications.

A 108-page notebook of reading material was prepared and mailed to cach con-
ference participant in advance. The objectives of this anthology were to provide
participants with some general awareness of the problems apd to begin 1o direct
their concerns to action planning during the conference. A second collection of
“how to” materials was prepared {or use during the conference. The materials
included in these notebooks are listed in Appendix E.

Since the conlerences more than 300 full sets of the materials have been sup-
plicd to educaters, conference planners, rescarchers, staie departments of educa-
tion, and schools of education. Thousands of copies of awareness brochures and
of the book 51% Minority, a report of the Connecticut Conference, were dis-
tributed during follow-up conferences and in response to requests for inlormation,
Professional journals with which the project worked proved to be an excellent
distribution medium. Project staff provided assistance to persons developing
materials for national media such as Sporis illustraied, Learning, American
Education, Ms., Women Today, Phi Delta Kappan, and AAHPER Update. The
December 1972 issue ol the NEA journal Today’s Education ran a 12-page feature
on sex role stereotyping in schools. Not only did this reach the 1.3 million NEA
members, but in addition more than 15,000 reprints have been distributed during
conlerences and in response to information requests. Conference participants were
instrumental in the development of articles that have appeared in more than 16
state and local publications. Reports from nine of the follow-up conferences will
add Lo the general store ol information developed as a result of the project.

A continuing problem in the development of materials was the nced to speak
to the concerns of nonwhite women. A lew materials were identified or developed
to meet this need, but it remains a priority for future work.
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Materials development relating to the projeet continues through other sources.
Members of Feminist Press ave currently involved in producing materials
for teachers, students, community persons, and administrators. The Resonrce
Center on Sex Roles in Education also is developing materials for these groups.
The NEA publishing wunit is produeing a multimedia kit of materials for in-scrvice
training, 1t is clear that the impact of the project will continue to be felt in the

future. .

OBJECTIVE IV

To Initiate Cooperative Dissemination Efforts
Among Individuals and Groups

‘The fourth objective of the project was Lo stimulate other groups to undertake
similar activities. In addition to the national conference and the distribation of
materials, two other vehicles were used Lo meet this objective. One was the initia-
tion of regular meetings of interested individuals and groups duving the planning
ol the conference. Most of these represented national groups or constituencies.
Those involved later formally organized themselves into the Coalition for Equal
Opportunity in Edacation. The Coalition’s primary function is to sharc informa-
tion about common concerns and o provide a mechanism for continuing identifi-
cuation of persons with similar interests. Perhaps the most valuable ouicome of
this activity has been the iniviation ol regular contact amonyg the individuals and
groups involved in the Coalition.

A second means of **spreading the word' was through the follow-np activities
after the national conference. Project staff provided direet or indirect assistance
ter 12 other conflerences, helping with design and materials and providing speakers
and workshop leaders. Conlerences held 1o date include those in Boston, Mass-
achuscttss Seattle, Washingtlon; Pordand, Bangor, and Presque Isle, Maine; Fort
Wayne, indiana; lartford, Connecticut; Little Rock, Arkansas; Houston, Texas;
Tallahassee. Floridas Aastin, Texas; and New York. New York.7!
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Why a Conferenice?

The original proposal lor the project identified a national conference as the
vehicle for achieving the project’s objectives, “T'he rationale for the conference in-
cluded the following lour points:

1, Primary leadership for changing sex role stereotypes was coming {rom
multiple sourees working largely in isolation from others with similar
interests. A national conference could identily these groups and provide
an opportumty for exchange ol information,

2, Liule published information about theoretical concerns or action strategics
wis available. The conlerence conld provide a means of collecting data .md
evaluating strategies {or dealing with sex role stereotyping,

3. Change in sex role stercotyping requires the combined efforts of eachers,
adminmistrators, students, parents, and community groups. The conlerence
could provide a common locus for the involvement of representatives of
cach of these groups,

4, For change to occur it is neeessary first Lo inerease the general level of aware-
ness and to demonstrate ways the problem can be dealt with. The con-
ferenee format was intended as an educational vehicle for the participants
and as a model for [uture conferences on the same problem.

Conference Theme

Conference planning sesstons suggested the need o develop a common [rame-
work for viewing schools and understanding the ways in which sex role sterco-
types are perpetuwated. The conference theme, “Education for Survival,” grew out of
the conviction that the goal of education should be Lo prepare children for
optimal physieal, cconomie, political, eultural, and psychological survival, The
survival needs ol children differ according o sex, race, ethnic group, and social
class. Schools must provide an education matehed to the survival needs of the
individual child.  Equal opportunity cannot be served when identical education
is provided {or all ehildren,

Five vehieles sehoaols use to meet children’s survival ueeds were identified in
preconlerence plinming sessions:

1. Curriculum (all the formal skills and knowledge transinitted o students)

2. Teuacher behavior (the “hidden curriculum™ of schools, comprised of teacher
and administrator behavior)

3. Physical education and health education (activities intended 1o develop
healthy bodies and positive body images)

4. Counscling (the sum total of activitics that form the affective portion of”
the curriculam)

wur

Extracurriecalar acuvities (the interlace between societal expeetations and
the school experience).
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A grid for analyzing how well each of these vehicles prepares children for
political, cconomic, psychologicalfcultural, and physical survival was developed
atid used in designing the conference (see fignre 1). The conference program
(see Appendix C} was organized-under the same general areas.

Figure 1

MODEL FOR ANALYZING HOW WELL SCHOOLS PREPARE
STUDENTS FOR SURVIVAL

Adult Roles/ Teacher Physical education Extracurricular
Survival Needs Curriculum | behavior Health education Counseling | activities

Political
survival

Economic
survival

Psychological/
Cculturai
survival

Physical
survival
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Conference Participants

A casual observer wandering into the Airlie Conference Center near Warrenton,
Virginia, during the 1972 Thanksgiving weekend would have had difficulty guess-
ing the purpase of the conference. More than 190 persons were involved in the
various conference activitics. (See Appendix F (or list of participants.) Partici-
punts represented a spectrum of age groups, racial-cultural groups, and profes-
sional and occupational groups. Sixteen percent of the participants were male;
35 percent were members of racial and ethnic minority groups. Teachers, admin-
istrators, government employees, students, staflf, and representatives of teacher
organizations and community groups provided a lively variety of perspectives.

Leadership was shared. The “Conference Highlights and Reminders™ in
Appendix B lists major speakers and workshop leaders. The design of the con-
(erence had sought to bring together much of the national leadership with in-
terest in this area. A problem was the lack of time for full utilization of all the
talent present.

Conference Site

Airtic House, a conference center located in a beautiful Virginia country setting,
was selected because it offered numerous small group meeting rooms and dis-
tance from the distractions of the city. Meals und most conference sessions were
held in the main building of the center. Sleeping accommodations were con-
veniently located in nearby buildings.

Conference Activities
Speeches

The Conference opened with remarks by two NEA leaders, Margaret Stevenson
and Samuel B. Ethridge, and a keynote speech by Louise White, director of the
Teacher Corps, U.S. Office of Education. The conference had been planned
to offer a variety of presentations. The primary trumework was provided by a
panel presentation on Education for Survival. Speakers on the panel were
Elizabeth Koontz, then director, Women's Bureau, U.S. Department of Labor;
Celeste Ulrich, vice-president, American Association for Health, Physical Educa- -
tion, and Recreation; Michele Russell, Cummings Foundation; Florence Howe,
Feminist Press; and Cecilia Suarez, National Chicana Foundation. Theirspeeches
follow.

Small group discussions were used to help participants get acquainted and
formulate questions to ask members of the panel.
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"SEX ROLE STEREOTYPES"
{Keynote speech by Louise R. Whitel

I am reminded of a statementby a president ol the League of Women Voters.
She said, “1 think there may be ope thing more valuable than an idea in its time,
and that is an idea in action, an idea made to work by the efforts of people work-
ing together, making a commitment and taking the concrete steps to bring the

idea into eflect.”

OI the present 1,138,400 elementary school teachers, 961,500 are women.
This is a [antastic resource for the furtherance of refined objectives, espegially for
the analysis ol sex roles and forced stereotyped behavior. However, one quickly
finds that ¢ight out of ten principals are men. At the high school level the number
of men and women teachers is about equal, but 97 percent of the principals are
male. 1{ these figures are valid, then we as women must share the brunt of per-
petnating the differences in expectation and aspiration levels between boys and
girls,

The day has passed when education can afford to stress specific learning roles
according to sex. Today’s educational system has taken on many of the features
of a technological industry. We can assume that the process of educating people
for survival is becoming the most important ingredient in our society as we move
toward the twenty-first century.

Education in the past sought to prepare the individual for sex roles for working
in an industrial and postindustrial society. This tradition, however, has given way
to a new and more realistic one in which the education of the individual is a multi-
purpose task focusing on the whole child in the context of the whole socicty. We
now educate the person, regardless of sex, to become more creative and productive.

Certain educational conventions still exist, however, that stereotype women
and minorities by limiting interaction and by reinforcing belicfs about their lesser
ability and value. These conventions constitute a negative “hidden curriculum™
that shapes the interests and concerns of children Irom a very carly age. By the
time they are in the fourth grade, girs’ visions of the occupations open to them
are often limited to four: teacher, nurse, secretary, and mother. The self-fulfilling
propheey also exists within many classrooms. What the teacher expects is usually
what the teacher gets, If she expects the girls to be quiet and nonassertive, the
teacher generally gets quiet, nonassertive girls. 1€ girls are expected to excel aca-
demically, they usually do. This is a very positive element in a clhssroom if a
teacher has positive expectations, but when expectations include unquestioned
obedience from girls, or poor academic performance from boys, such predictions
become very harmiul 1o the chud.

One must also explore the facts and fictions ol stereotypes. In a recent survey
conducted by the Institute for Social Research at the University of Michigan,
some sex differences related to attitudes were explained by the researchers as
being the result of childhood socialization practices which *‘discourage the train-
ing of girls to work on their own.” That research showed a significant difference
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between men and women in their desires to be free to decide how to do their jobs.
The men attached greater importance to such freedom. Also, women were less
concerned than men about geting ahead on their jobs. Significantly more women
than men said that they never wanted to be promoted. The study discovered that
women's attitudes toward promotion were strongly tied to their expectations of
being promoted.

Since these questions have serious implications for education, it would seem
appropriate to examine those deficiencies that lead to human failure, and to begin
to develop alternatives. Education should redirect itself to support the efforts of
women and minorities to develop their potential fuily and to utilize it.

As we deliberate during this conference, it is my hope that we will examine
those conditions under which meaningful educational change can occur. Among
the many possible ideas to consider, let me suggest at least three requisites for
meaningful change:

1. Recognition that all intelligence does not originate at the university, but
that some emanates naturally from within the community to form a richer
hybrid of learning.

2. A “freeing of the atmosphere” by educators with respect to what skills go
best with which sex. Survival is dependent upon entargement of our own
understanding of past achievement and progress. Life is dependent upon
a more thorough search for alternatives that will include all people regard-
less of sex, race, or creed.

3. A search for ways in which NEA can continue to have impact on the activi-
ties of the U.8. Office of Education, with specific input toward shaping its
activities.

We will have taken a giant step toward educating the children of our country
for survival when the product ol education becomes more important than the
container, when the cducational atmosphere has become flexible enough so that
females can make educational choices without fear of being stigmatized, and when
educators can admit that there are many unexplored avenues to educational
development.
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“EDUCATION FOR SURVIVAL™
{Remarks by Elizabeth Koontz)

Prison uprisings, drug addiction, alcoholism, suicide, poverty, hunger, wellare,
job dissatisfaction, unemploywent, uaderemployment, campus unrest, political
decision—what do these words bring to your mind?

Educators can do more about these problems than they realize by examining
soine of the schools’ contradictions. Schools profess to promote equality of
opportunity and the scarch for truth, with learning for living as one purpose.
This must be examined in terms of processes, structures, practices, and the
assumptions of educators, school boards, and parents.

‘The Women's Burcau was established 52 years ago at the instigation of women
who deplored the conditions under which women and children were forced to
work in factorics. The Women's Bureau and the Children’s Bureau were estab-
lished by Acts of Congress.

Today we seldom hear of violations of the child lubor laws, but only in recent
years has concern been expressed about eliminating discrimination against women.
What has brought this about? Two events have promoted the movement toward
cqual opportunity of the sexes: the influx of wwomen into war industries during
World War I, and the civil rights movement of the 60's. The youth culture has
also played a significant role by changing life-styles {or youth and adults.

Schools can be a vital change agent. But if individuals are to expect economic,
psychological, cultural, political, and physical survival, the schools themsclves
inust change. The attitudes of educators, school boards, commuuities, and poli-
ticians who coatrol school funds must change. Curriculum, methodology, text-
books, policies and practices, and focus must also change.

Why such emphasis on the schools? Simply because the school system is the
institution through which we expect all citizens to gain knowledge of the tradi-
tions, morcs, and culture they arc to perpetuate. If that system perpetuates biases
and prejudices that limit development of one’s self-concept and ability, it must be
examined to ascertain the reasons lor failure, and it must take corrective aclion.

Let’s look at sone of the problems:

Education is expensive and will grow more expensive in the future. People
want to “'get their money’s worth.” When you mention “wellare’ you get dil-
ferent reactions. Much cmotion accompanies expressions such as “taxing me to
support those who won’t work and live better than I,” or descriptions of minori-
tics as “lazy, shiftless, and not wanting to accept work.” What contributes to this
condition is the political process. What do schools have to do with this?

Schools prepare one to cope with the world in which he or she lives and will
survive, Notice that | said *he or she.” That’s [irst. Qur language can determine
a whole chain of events, decisions, policies, and kinds of behavior. The implica-
tions become guite evident when gencric uses of “he” become hiteral transtations
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for preferences, or for suceess or failure. Females muke up more than half of the
population, but we regard them as secondary in most instances, and schools reflect
it statas.

Schools reflect society Lo a greater extent than they develop society’s attitudes.
Although we have become an industrial country, we have not progressed much be-
vond the limited ideas abont women assigned by the previous agrarian society. We
still have “women’s work™ and “men’s work,” even though mechanizition and
antomation have changed and virtually eliminated men’s heavy and rough work.
Parental care of children hasbeen alinost completely assigned to women as # carry-
over from earlier days when women were required to work at home. Men worked
outside the home te provide food, shelter, und fuel. Despite the fuct that all male
duties of the home have been so modernized that women can now tske care of
them, little has been done so that women can share the child-rearing responsibilities
with men, Herein lies most of the problem.”

Somehow our society has tied woman's role as childbearer to every other aspect
of her personness. We determine from this fact our rationale for the following
decisions:

1. Women should not be permitted to hold jobs traditionally performed by
men, because families will break down if women work. That means women
can cook, clezn, plow, nin tractors, repair machinery, drive cars, and haul
children, groceries, or furniture, but they must not work at the same jobs
for pay, or in comnpetition with men.

2, Women should work at such Jobs s nursing, earing {or children, waiting on
others, tedching, or in certain departments in factories. In industry that
means women should stick to the jobs that have been broken down so that
the puy could be reduced and women encouraged to take them.

3. Women shouid receive training only for those kinds of jobs associatid with
homemaking and impvoving their attractiveness unless, as during World
War II, they are asked to do nontraditional jobs that pay well and include
child-care facilities. That means women ¢an do any kind of work when they
are really needed. But when women need 1o work at better jobs, they should
be protected against themselves and kept out of competition.

4. Every woinun needs more protection than a man from certain jobs because a
woman’s contribution is made when she is a good wife and mother and cares
for the family’s needs, and when shc is a noble servant.” This means that a
woman should get a mun und bear children and take care of the home, lor
which she will be rewarded with care for the rest of her life and not need to
worry gbout the problems of the world.

5. Woman is trained from birth to use her “femininity” to get her father’s
favors and copy her mother’s ways. She is to sit still and look pretty while
boys play rough games. She is rewarded for being quiet whife boys are re-
warded for being assertive. For performing her household duties she will
recetve compliments such as “l don’t know what we’d do without you,”
This means women are supposed to wait on others who are grateful for not
having to do anything that smacks ol boredom, routine, and drudgery.
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6. Girls attend school where decisions are made, and attitudes derived, on the
basis of the roles they are expected to assume as adults, In nursery school
both sexes lcarn which toys are lor cach, and that boys give the orders and
girls take the orders. They learn that fathers go to work and mothers stay
home and take care of the house und the children. Fathers know how to do
many things, but mothers can only “mommy.”

Throughout the grades, school books portray girls and women in the limited
roles of housewife and mother, or performing at the orders of others, as passive,
with no opinions of their own, and usually asking the males for opinions and
answers. Girls are not supposed to have the brain power to do arithmetic. That
is a man’s subject. The girl learns from teachers and counselors that she should
concentrate on getting married and being a good wife; therefore, studies are
necessary just for getting a diploma. Learning to type is something to “fall back
on” until she hooks that man. Boys ave led to believe that they are superior at
learning math, science, physics, and the solid subjects, and that only a sissy would
be interested in learning to cook, sew, iron, or do hair.

The curriculum has reinforced myths that educators cannot explain rationally.
You read or hear, “It is our philosophy that every person deserves the opportunity
to develop to the full extent of his potential and ability.” Therein lies the trouble.
Remember the generic use of “he” or “his.” Schools have predetermined what
the potential is for a boy ar a girl and have categorized all in each sex as being alike
and completely different from those in the other sex.

Now it is time to look at reality. Fifty-onc percent of the population js female,
and women make up 38 percent of the work force. They receive earnings much
lower than men’s because of the Kind of work they do, and because of discrimina-
tion 1n pay even when they do the same work. This is under aitack now, and dis-
crimination on the basis af sex is clearly illegal. Some 35 million dollars have al-
ready been awarded in back pay because of violations.

Women work because of econamic need, not for fun and luxuries. Two-thirds
of the women working are single, divorced, deserted, widowed, or married to men
earning less than $7,000 a year. Women are heads of families. Qf the 51 million
families in the U.S., one out of nine is headed I a woman. Among minorities,
this rises to four out of ten. And women work even when they have children
under three yecars of age. )

Only a small percentage of women are managers, or even skilled craftspersons.
They are seldom doctors or lawyers. And though they are teachers, they are
seldom principals or superintendents. Why? Mainly because of sex stereotyping
that the schools permit and even perpetuate.

But stereotyping does not end there. The sex roles assigned by minority cultures

prohibit women’s economic independence because the majonty culture has set
forth certain characteristics for males and females based on myths.
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One of thiese myths is that the wife does not work. This is not realistic. The
fact is that the great middle class of this country exists because both husband and
wile have worked for many years, and stiit do. But the myth persists, and the
minotity male suflers from the weight of what is prescribed in order to be called a
“man."" He must be able to support a lamily single-handed. Minorities in gencral

. need the combined incomes of all adults in the lfamily to attain 2 decent level of

existence. So do many families umong the white majority, but the minorities do
not know this.

Another proofl of manhood is associated with the ability to produce chiliren,
This becomes part of the larger population problem when women are taught that
bearing children is their greatest contribution. What will the schools train women
for once the necessity for population control is widely accepted?

You might think of the uceds of our society in urban planning, management of
social institutions, cralts, services of Il kinds, and ask, Why are we selecting {rom
only a small segment of the sociery the ones to be trained, employed, or recruited
for special responsibilities?

Do the schools know the needs for survival of the different sexes, or of different
groups? Do the schools ignore some of the signals? The signals are prison upris-
ings, drug addiction, alcoholism, depression and mental illness, job dissatislaction,
divoree rates, undercmployment and unemployment and their relationship to such
erimes as prostitution, where the seller goes to jail and the buyer goes free. We
need to ask what the schools might be doing about these problems and their causes.

If the schools hamper one’s chances [or survival, I don’t believe it is intentional.
Since it is happening, largely from ignorance, insensitivity, or unawareness, why
not begin now the plans to do something about it all over this land?

Finally, we must ask what the schools are doing to make each individual feel

good about hersell or himsell, even though our living conditions are the result of
discrimination.
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“EDUCATION AND ECONOMIC SURVIVAL"
{Remarks by Michele Russell)

To responsibily address the question ol education for survival in an A merican
economic context, it is necessary to first summarize the guiding principles and
eurrent organization of our economic environment. Those guiding prineiples,
briefly stated, are—

. The maximization of profit.
2. Perpewl economic expansion,
3. Rupia technological change.

4. The monopolization of decision-making power and material resources,
The human costs ol such priorities are—

1. Wealth, consolidation, and internationalization at the top and poverty,
division, and domestication at the bottom (where all of us are).

2. The instability which is the product of the necessity to constuntly expand.

3. Extensive work force siratification, which is the structural solution to
keeping technological innovation 1he property of small and carefully
selected groups of people, and also becomes a primary way of substituting
status for power and masking the fundamental class divisions which cxist
in this country. This stratification tendency, tailored to the demands of
rapid technological change and the atomization of working peoples’ con-
sciousness, results in such phenomena as—

a. Planned.obsolescence.
b. Job displacement through automation and industries moving abroad.

. Creation of new work categories 1o cool out dissent (e.g., para-
professionalism}. '

d. Widespread disenfranchisement.

e. Narrowing notions of sell-interest among the broad population.

Its this society, “division of labor” cquals stratification, specialization, and
regimentation of tasks. “Developmient” is equivalent o rapid technalogical
change, obsolescence, aeceleration, and speed-up. “Success” means competitive
individual upward mobility.

The elements in the educational system which soeialize folk to “bic i, or sur-
vive, in faet, are precisely those things which we don’t like. Divisions from one
another which prefigure labor force stratification are maintained by the testing
and tracking systems, which are racist, sexist, and class-biased. The dehumaniza-
tion process is intensilied by the rise in the educational technology of teaching
machines and the managerial style of performance contracting. These are all
things we point W very often when we are identifying the failures and negative
aspects of educational experience. What we are slow to learn is that the ability
ol the school system to develop and prorect these methods of instruction is an
index of the success of the educational system in training students to accept and
perpetuate the underlying irrational organization of the whole society.
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In that context, when government and financial institutions talk about revitaliz-
ing the economy by “pursuing full utilization of human resources,” they are not
talking about changing the distribution of power in this country. They are not
talking about eliminating racism, sexism, and class favoritism. When they talk
about equpping the schools to “waork effectively’ with the “disadvantaged,” they
are not tulking about liberating the nonwhite and female parts of the population -
from the traditional roles they have played in American society. They are simply
talking about organizing our labor differently so as to more efficiently control,
predict, and incorporate our energies into the mainstream of those guiding prin-
ciples oudlined earlier. The effects of this reality on Black men and on women
of all races are extremely debilitating.

Black men are trapped in careers that are most prone to physical hazards, rapid
turnover, or displacement. Those who are pushed out of school find themselves
cither in some branch of the armed forces, on the assembly line, or in the relief
line—all of which guarantee a very short life. If a Black man is lucky and has some
kind of protessional white-collar training, he will find himself in an occupatiot
that isolates him from everybody else. Alternatively, he will be tracked into a staff
position in a large organization ynd will have nothing to do with defining how that
institution is organized. He will have a showcase position, whether as an EEQ
person, a counselor, or an organizational psychologist, whose job is to rationalize
his own continued isolation, everybody else’s displacement, and the distance be:
tween himself and his Black brothers and sisters at lower levels of the economy.

If socially minded, he might become a social worker or a parole officer (really,
variations on the same theme). Then his job is explicit surveillance and informing
on the most alienated and oppressed sections of the community—keeping them

in a dependent relationship to the state apparatus, begging for enough autonomy
to survive, but never given enough leeway to prevail over their misery.

If I were Frantz Fanon and this were Algeria, [ would be talking about a
“national bourgeoisie” or a “native class of colonizers” in the Black community
who themselves are victims. Since I'm here in the United States, I can just talk
about a professional Black elite whose status, comfort, and identity are depen-
dent precisely on the effectiveness with which they keep other Black people
down. That’s one thing that happens o Black men when economic survival
through career development is pursued without challenging the whole ideological
basis of advancement and success in this society.

Women of all races undergo a different process in terms of being “‘useful” o
the economic and social order. Women in the labor force ure concentrated at the
bottom of the system. The schools track women students into maintenance and
socialization work—as cooks, maids, seamstresses, nurses, secretaries, and teachers—
for which socieiy does not pay well. We fill the most permanent, basic, necessary,
and fundamentally stable jobs in the economy. But this economy is organized not
to value those activities which are humanly necessary. When we predominate in
an industry, such as textiles, the managers are men. Qther occupations open to us
are mainly in the social service sector or in “paper pushing.” We are tracked asa
group into work which maintains the smooth flow and the stability of the econ-
omy, not into expanding areas where there is room to gfow. The characteristics
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required for the jobs we do are those such as patience, physical endurance, low
status-needs, acceptance of routine, which increase the rendency to keep us in our
place. But these are the same qualities that help us suivive. This is the reality
that we live with.

1€ we are to commit ourselves to alleviating the major problems of American
society and deal seriously with the contradiction of wide-spread poverty and dis-
enfranchisement in an economy of abundance, we must be prepared to combat
racism, sexism, and the class structure upon which America is based. Each of the
groups who are without power, without secure prospects of economic survival,
without equal access to the institutions which control our lives—each and all of
us must begin by defining the task as the formation of a collective movement for
aredistribution of all the priorities and a redefinition of the guiding principles of
American society. Piecemeal solutions in the form of increased status, individual
sinecures, and even the psychological lift that comes from positive cultural ident-
ity are, in the long run, insufficient to guarantee our collective survival.

The struggle for {otal redefinition begins at birth. The development of con-
sciousness, itself, is a cradle-to-grave process. The consolidation of consciousness
into institutional forms is our work. That's what we do as teachers. We must
choose which life possibilities our institutions will mirror and commit ourselves to
shaping them in that image. OQur choices will determine the terms on which all of
us are willing to survive and whether, in fact, we can prevail.
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“BUT | AM MY BODY: SCHOOLS AND PHYSICAL SURVIVAL" -
{Remarks by Celeste Ulrich}

Descartes suggested, “fe pense, donc je suis™; however, 1 would seek to convince
you that *1 am. therefore 1 think, and feel, and act.” Schools, and even socicties,
have subscribed to the notion that the real person exists within a temple of muscles,
ncrves, and organs called the body, the preservation of which fosters survival. My
survival depends upon the behavior | manifest as 1 reflect the doing, feeling, and
thinking domains of the totality that is me.

The idea that “1 am my body™ is not easily aceepted by the institutions of
formal education, nor is the plea of physical educators that we must foster physi-
cal survival. Education, which has bowed to reason and idolized cognition, has
only recently considered the totality of the individual and recognized that the
learner must feel and do, as well as think. Only through such a holistic approuch
will relevant education be found.

Physical cducators have always endorsed holism. As we have attemplted Lo
understand the art and science of human movement, we have depended heavily

‘upon activity to sponsor feelings and understandings. But, because action and

concern do not always stem from cognition, physical education has often becn a
stepchild of the formal school curriculum. The traditional curriculum has usually
assumed the responsibility Lo reflect society as depicted through rational under-
standing.

Education is expanding and has already started to assume more socictal respon-
sibility. The schools, which reflect the social seene, yiso reproduce stereotypes of
the real-life social drama. They overtly stereotype roles according (o racial, reli-
gious. and cconomic patterns, and they covertly and malignantly stereotypc per-
sons by sex-uriented expectations. Sex role stereotyping has seldom been recog-
nized, even by the individuals against whom it discriminates. 1t is @ malignancy
because il endorses the fallacious idea that over 50 percent of the world’s popula-
tion is Lo be treated ys second class eitizens—of less worth and of whom less is
cxpected. The female has come Lo fulfill the prophecy that has been set for her.

The most highly valued American attributes are those rescrved for the male,
The rescarch of Rosenkrantz, Broverman, Reisman, Griffin, Maccoby, Horner,
and others has all demonstirated that traits identified as feminine are valued less
than those considered mascuhine. The maseuline image is considered synonymous
with the image of the healthy adult person. We sanctify our reasoning via theorics
of biological determinism, historical revelation, God, male dominance, ego satis-
{action, and personality development. Freud depicted the female as dependent,
pussive, fragile, nonaggressive, noncompetitive, empathic, sensitive, yiclding,
receptive, supportive, and emotionaily hable. He depicted the male as indepen-
dent, aggressive, compelitive, task-oriented, assertive, innovative, sclf-disciplined,
stoic, active, analytical, courageous, confident, rational, and cmotionally controlled.

The terms used to deseribe the behaviors associated with masculine role fulfill-
ment stem from concepts of physical steength and endurance—the two traits in
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which the average male bests the average female. Gender-identified traits reflect
relative values in strength and endurance, an abundance of which has always been
assumed valuable.

Very little research is available about female strength and endurance. Evidence
is accumulating, however, to show that the strength differential is greater within
each sex than between sexes. A number of women are stronger than a great many
men, and many men are less enduring than some women. The day may be approach-
ing when a woman can aspire to values treasured for all healthy people without
being considered unfeminine.

Many assumptions about the relative strength and endurance of men and women
are based upon adult mean scores and may not apply to real boys and girls. The
100 best athletes from a school of 300 boys and 300 girls would contain a high
percentage of females. Thus, the restrictions placed upon women in developing
their fullest potential do not have a sound physiological rationale. Instead, they
reflect a moral vendetta and stereotyped sex roles. The recent Olympics showed
us women who are not ashamed to be strong. The Tibetan who climbed Mt.
Everest with Edmund Hillary was a 90-pound, 18-year-old female who carried
equipment weighing close 1o 150 pounds. '

To ensure the idea that women must never get “out of hand,” a determined
effort has reinforced the weak and fragile coucept of femininity. One ridicules
the Amazons to teach what happens to girls whose muscles bulge and whose be-
havioral patterns cater to aggression and drive. To bulge from excess mammary
tissuc is one thing, but Lo bulge from muscular tissue is another. As females re-
interpret their roles, they find ou that strength and endurance are not un-
feminine and that bulges can be controlled. Women who affirm their bodies
are beginning to feel comfortable with assertive roles and with personality
characteristics of strength.

Because the internalized {eelings regarding strength and endurance are so basic
to our interpretations of the stereotyped sex role, it would appear that depart-
ments ol physical education might act as change agents within the schools. How-
ever, blatant sexual discrimination lias been most rampant in departments of
physical education. Phys ed is the only sex-identified body of knowledge in the
school curriculum. (You do not have boys’ math and girls’ math, boys’ English
and girls’ English.) Physical educauon facilities, equipment, and personnel for
girls have been regarded as less important than those for boys.

Women who have allied themselves with phliysical activity have often had (o
risk their feminine image, and in a world where even bicycles have a sex, that is
frightening. As some insccure males felt (that sports—the last bastion of mascu-
linity--was being stormed, they felt and acted as if they were being emasculated.
Therefore, women, ever mindful of their. responsibilities Lo boost the male,
turned Lo the one activity patiern open—dance. They “took over” and stressed
the physical wraits of flexibility, agility, and coordination, which reinforced the
womanly attributes of grace, poise, and beauty, Men began to find dance dis-
tasteful and felt feminized when forced into such a movement pattern. The
personality of the male dancer is still the objeet of sacial derision.

45
Q

ERIC

Aruitoxt provided by Eic:



Nowhere has the concept of the strong woman been more drumatically repre-
sented than in the Olympiad. Women have been forbidden to compete against
men in all activities except equitation. However, even as the activities of women
Olympic contestants were held in check by a social dictum that reinforced the
idea of women as weak and nonenduring, the female athletes brought both
strength and endurance to the activities. The male Olympic coaches lined the
fences not believing when women athletes shattered records previously thought
unattainable by men or women.

As young people insist, “But [ am my body,” more emphasis is placed upon
self-actnalization and the autonomy sponsored by physical survival. The boys
and girls in today’s schools are not nearly as “uptight” about sexually designated
activity roles as were their parents and grandparents. Many girls do not feel un-
feminine as they 'run,jump, ciimb, throw, and endure. More boys are turning to
dance, synchronized swimming, and figure skating. Both participate in gymnas-
tics, volleyball, softball, climbing, surfing, and a myrtad of movement patterns
that reflect an unbiased approach to the art and science of human movement.,
The “mod bod™ is asexual.

Physical survival is the bediock of self-actualization. Physical educators ache
to help people examine realizy directly and honestly—an approach that will
ameliorate individual abilities even as it enhances society. As alternate life-styles
become available, and we feel comfortable in believing “I am my body” without
feeling that we have abandoned the stereotypes of intellectualism, scholasticism,
and other gender-oriented “isms,” the opportunities.for economic, psychosocial/
cultural, and political survival will be manifested in social self-determination. 1 am
my body. Je suis, donc je fais. Je pense et jlattends.
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“SEXUAL STEREOTYPES—PSYCHOLOGICAL AND CULTURAL SURVIVAL”
{Rernarks by Cecitia C-R Suarez}

A stereotype can be defined as a generalization about a group or members of a
group based on emotion or faulty judgment. Stereotypes have stifled and imposed
certain restrictions upon people or groups of people. In addition, stereotypes of
people or groups of people have hindered their full development to contribute in
our suciety. For instance, the stereotype of the woman as being passive and want-
ing to stay at home has restricted and sinnted her full potential. The Chicana,
that is the Mexican American woman, carries 4 double burden when it comes Lo
stercotypes. For not only is s 1¢ discriminated against as a woman, but she is also
discriminated against as a member of an ethnic group which has a long history of
prejndicial treatment by the dominant society. These stereotypes have had harm-
ful effects. not only on the Chicang, but 3lso on her family.

A good example of the stereotype of the Chicana is the description of Chicana
child rearing practices that have been traditionally ascribed to her. The importance
of these descriptions is that many educational programs for Chicanos in operation
Loday have used these descriptions as bases for the programs. These programs,
usually termed intervention or compensatory programs, are supposed to intervene
or compensate for the supposed poor home environment and inferior language
and culture of the Chicano home. Child rearing can be defined as the interaction
between parents and their children, their expressions, attitudes, values, beliefs,
interests—the interactions representing the whole system of transactional cxpcn-
ence in the home setting.

One type of stereotype in the area of child rearing practices is the one that
lumps all low income families as the sume. Ira Gordon, for instance, describes
the so-called *“disadvantaged™ as being disorganized, having low levels of expecta-
tions and having disciplinary patterns which use {orce (verbal and physical). |
would like to comment on the aspect of disorganization in the low income en-
vironment because this description is used by many authors. Coming from a
family of eleven (I was the tenth of eleven children} my mother was so organized,
that jf she had not been this way, she would not have becn able to put a mecal on
the table. And my Fan:ily stress on organization is typical of large Chicano fami-
lies. As for low levels of expectations, [ know of no Chicana mother that does
not want the best for her child and has the highest of expectations. Martin
Deutsch and McVicker Hunt, whose studies came out in the mid-sixties, were
main contributors to the theory of the disadvantaged, that is that the low income
family’s environment was supposed to be disadvantaged and deficient and the
child coming from this environment needed special enrichment in order to catch
up with the white, English-speaking, middle class child. Deutsch describes the
middle class life as more likely to produce opportunitics for the normal growth of
the child. According to him, the slum conditions have a detrimental effect on
the physical and mental dcvcloPmcn( of the ghetto child. He paints a dismal
picture of the low income family, one that furnishes few learning opportunities
because the parents are unaware and unable to prepare the child for school and
because the low income environment is lacking in intellectual stimulation. Hunt
blames the low income child’s environment for his academic failure. He specifically
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eriticizes the erowded living conditions und the slum environment. Although the
rescarch s not on the Chicano, it is applicd o him as well.

Culture in the barrio may in faet be too stimunlating for sonic of the insensitive
rescarchers who view a culture that is different from theirs as inlerior. First ol all,
the barrio residents’ speeeh muy be varied. They may be monolingual (speaking
cither Spimish or English}), bilingual (speaking Spanish and English, Spuntsh and -
Calo—barrio slang~—or English and Calo) or trilingual (speaking Spanish, English,
and Calo). Our Spanish lunguage is Tull of dichos, proverbs, just about one for
any oceasion. Children vun home in the dark after hearing one of the many ver-
sions of the folktale, Lu Llorona (the Weeping Woman). The children play such
games as La Tablita, Naranja Dulee, Limon Parddo, and La Vibora. The barrio
uniquely celebrates birthdays, saint’s days, religious days and holidays. Who in
a Chicano family eannot remember being awukened by the Mexican birthday song,
“Las Mananitas?” Folk dances such as the Jarabe Tapatio {(the Mexican Hat Dance),
the “Chiapaneeas,” or “La Bumba™ are part ol our celebrations, Our music is rieh
and varied, from the {luies ol the Yaqui Deer Dances, to the harps of the Veraeruy,
music, to the stivring falsettos of the mariachis, to the music of today's Latin
Rock bands—El Chicano, Sanwana, and Azteca. The corrido, the Mexicam Toik
ballud, deseribes not only cvents, heroes and legends from the Mexican Revolution
such as Adolita and Pancho Villa, but Chicano Tolk heroes such as Texas' Jaciuto
Trevinoe and California’s Joaquin Muricta as well as contemporary Chicano heroes
like Cesar Chavez and Ruben Salazar. No, our barrio environment is ot facking
in sttmulation—it is lacking in sensitive rescarchers who can relate to the Chicano
culture. But tragically, the writings of the previously mentioned Hunt and Deutsch
have been parroted again and again and have been the bases for many cducational

. programs for Chicanos.

But there have been writings speeifically deseribing the Chicanes fumily. These
writers have theorized that the Chieano child is deprived, disadvantaged and
handicapped hecause of the child-rearing practices of the home, and of course the
Chicana mother is to blame. One study that has been aceepted as authoritative,
and wrongfully so. has been Heller’™s Mexican [dmerican Youth: Forgotten Youth
at the Crossroads. Heller aseribes various aterihutes o rthe Chicano family, which
she contends contribute to the defingneney of Chicane vouth, She criticizes the
Chicano uphringing as blocking advancement into the Anglo society by stressing
valuites that hinder mobilitys values such as tamily ties, honor, masculinity, living
in the present, the stressing of courtesy and politeness. Heller ¢laims Chicano
parental love is not conditional, it is not dependent on the child’s level of per-
formance as compared with his peors. The child does not have a standard of ex-
celience imposed on him. In addition, he is trained {or dependent behavior
(especially close to the mother), while the Anglo is trained for independent be-
havior. ‘The indulgent attitudes of the'Chicana iother tend ta hamper achicve-
ment of the child., *This kaek of muking good.” according to leller, *is consistent
with the theme of Tatalism and resignation which runs through the MeA cultre™
Therelore, Heller’s study describes the Chicano as being held down by the Tamily,
that the Chieano parents wee the child™s own worst enemy. And who is the person
that deals more with the ehild—the mother, Therelore she s to blame. Another
widely quoted writer, William Madsen, an anthropologist, deseribes the Chicano
family in his book, The Mexican American in South Texas. Madscn claims that
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the Chicano family is the main obstacle to the advancement of the child because ol
the strong family tics demanding that one put the family above the self, Madsen’s
description of the Lamily roles is typical of many writers. He contends that as the
child grows into middle childliood, the father avoids demonstrations of aflection,
but the mother remains close to the clild., Sex and age determine the roles of the
family members (older male children are more respected). Madsen goes o great
lengths to describe the Chicuna as-being submissive and that the Chicana wife
‘gratefully submits to physical abuse by the Chicano husband. The male is described
as showing his machismo (his manliness) by having alfairs. In the literature on the
Chicana, sex roles are very clearly defined. There is usually an unquestioning ac-
ceptance of the masculinity or machismo cult concerning the Chicano male. The
male is therefore lubeled as one who has a tendency to male superiority and a
dominance through multiple sexual conquests. And the Chicana is described as
defenseless and submissive to the macho.

Another description of the Chicana which is a typical one that runs through the
literature is in the book The New Nursery School. Nimnicht, McAfec und Micr
in this book used many of the Martin Deutsch studies on “deprived” children as a
basis for their nursery school program. The recipicnts of this program were
Chicano children in Greeley, Colorado. The Chicano child is described as living in-
an environmentally deprived home, in a large family where the father may not be
able to support his family. Therefore, the mother needs to go out and work,
making her tired and worried with little encrgy or time left to devote Lo her chil-
dren. Although this program is no longer in operation, the descriptions of Chicanos
are typical of the programs that claimed that the Chicano was deprived and to
succeed in school he must hecome an English speaking, middle class white. B

[ could go on and on in describing the literature on the Chicana, but 1 think you
get the picture. ‘The home, as described by the literature, is culturally deprived,
linguistically disadvantaged, economically deprived, culturally deficient, etc. Nick
Vaca, in his excellent article in the Chicano journal £{ Grite, revicwed the litera
ture of the social scientists on the Chicano and concluded that the dominant
social science theory is one that holds that the Chicano culture is composed of
values that are detrimental to the child. Therefore, according to this theory, to
succeed in schaool, the child must chiange his language and culture. In popularizing
this theory, the social scientist, Vaca contends, used so-called scientific evidence
to blame the cause of low academic achievement of the Chicano from the guilty
instivitions onto the Chicano, Many authors are now criticizing this theory.
The cnlturally deprived theory, which is based on a hicrarchical concept that one
culture is superior Lo others, needs Lo be questioned and disclaimed.

Deprived, deficient, disadvantaged, submissive, disorganized, these are all
deseriptions of the Chicana and her child rearing practices. What cdoes it mean
to her? [L means hecause of the differences in culore, she has been stercotyped
as inferior, rather that what she is—culturally different. What does it mean o be
labeled inferior? People learn who they wre and what they are Irom how they
have been treated by those around them. People develop feelings that they are
liked, wanted, accepted from having been liked, wanted and accepled. To pro-
duce o healthy self, it is necessary to provide experiences in which ndividnals are
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accepted. 8o what does it do to the Chicana who is 1old that she is not a good
mother? This has deep psychological implications not only {or the mother, but
also for her children, who are in her care, especially her daughters.

For the Chicana, being stercotyped as inferior because she comes from 2 culwure
that is not Anglo English-speaking middle-class means that she has to refute these
stereotypes for her psychological and cultural survival. Her child rearing practices
should not be deemed inferior because they are different. For too long minority
groups have been attributed a subordinate status because ““authorities” argue that
one cultural tradition is better than others. Our society and specifically educa-
tion must appreciate the various cultures that are part of gur heritage. The con-
cept of cultural piuralism, that is providing the student the opportunity to retain
his language and culture while at the same time learning English, is an essential
philosophical basis for any educational setting which serves Chicano children.

In addition, the Chicana, because of stercotypes, is not considered for any
occupations except menial jobs. For isn't she inferior, unable to teach her chil-
dren, unable to inspire them? The majority of Chicanas now employed are in
the lowest paying jobs, such as migrant farm luborers and power machine
operators. When I was going to college, for instance, my sisters were the most
supportive of my getting an education. “We don’t want you to work in sweat
shops as we had to” they would tell me. The stercotype of the Chicana to work
in only the lowest of jobs also has to be refuted. The bilingual-bicultural
talents dre a great asset and she should be allowed to develop them, in addition
to all her other talents.

And what about the Chicana’s family, especially her daughters? In schools,
they are usually considered for vocational education. The Chicana is not con-
sidered for occupations such as a scientist, lawyer, historian, etc. In fact, Chicanas
are usually counseled as non-college material—for aren’t they going to get married
right away and have many babies? Counselors and teachers should not have low
expectations ol the Chicana, but encourage her to go to college and get the full
benefits of education.

The Chicana has many strengths ¢hat have been overlooked. The Chicano
family, despite poverty and discrimination, has been a close family unit, mainly
becuuse of the mother. The strong force in the home has been the mother.
Chicano children grow up revering and loving their mothers. But this respect is
one that has been earned and one that lasts a lifetime despite the passage of time
and long distances.

On the positive side, Chicanas ure emerging into leadership positions. Alicia
Escalante, in Los Angelss, as head of the National Chicana Welfare Rights Organi-
zation, is battling for better conditions for the welfare mother. In Delano, Cali-
fornia. headquarters of the National Farmworkers Union, Dolores Huerta holds
one of the highest positions in the organization. Marta Bustamante, in Sacra-
mento, California, is organizing the low income and welfare mother. Las Mujeres
de Bronce, a Chicana organization in San Pedro, California, was recently formed
by Patricia Duran. In Michigan, Jane Gonzales is working with the Chicanas.
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Teresa Aragon de Shepro, as Assistant Provost for the University of Washington, is
an inspiration to all Chicanas. A sociologist from U.C.L.A., Deluvina Hernandez
has written an excellent monograph, Mexican American Challenge to a Sacred
Cow, a critique on the research on Chicano high school drop-outs in East Los
Angeles. Lilia Aceves heads the recently funded Chicany Service Center in East
Los Angeles, the first of its kind in the nation. Hope Lugo, a former Head Start
mother, is now the director of the Napa County Economic Opportunity Com-
mission which distributes anti-poverty funds in Napa County, California. Lupe
Anguiano has worked for the Chicana through federal ugencies in Washington,
D.C. Some Chicanas have run for elected office: Rhea Mojica Hammer in
Chicago, Margarita Castro in San Diego, and Marta Cortero in Crystal City, Texas.
in Los Angeles, Silvia Castillo and Ana Neito-Gomez have developed a Chicana
anthology. The National Chicana Foundation, comprised of university women
throughout the United States, is devoted to research on the Chicana. Chicana
classes are now emerging on many college campuses—U.C.L.A., U.C. Irvine,

U.C. Berkeley, California State University at Northridge, and California State
Polytechnic University at Pomona.

The time has come to look at the Chicana for what she is. She is not inferior,
she is different. What is deprived about being different? The stereotypes of
the Chicana must cease. She is an individual and 2 member of a rich culture,
who must be treated as such. Then and only then will the Chicana ceach her full
potential. The stereotypes of the Chicana must be torn down by society accept-
ing and appreciating cultural differences—not by attempting to obliterate them.
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“SCHOOLS AND POLITICAL SURVIVAL"
{Remarks by Florence Howe}

The Femninist Press is a tax-exetipt institution that publishes educational mate-
rials to change schools, cspecially for the sake of the education of women. We are
engaged in several edncational projects, including a series of community werkshops
on children’s books in Holyoke (Massachusetts), New York, and Baltimore under
a Rockefeller Family Fund grant. We are also conducting in-service teaching in
New York City’s public schools. We also publish a variety of materials through a
clearinghouse on women’s studies, including a Women’s Studies Newsletter.

One of the main points that has been made at this conference is that sexism is
intrinsically linked to racism. I think that’s perfectly true. It is impossible for a
white woman to work as a2 white woman for the sake of white women. For the
women’s movement to continus as a white women’s movement is to fly in the
face of reality and to be led into the same traps that our 19th century ancestors
were led into. 1 am also concerned about classism. The women’s movement must
address white working class women as well as American Indian, Asian, Black,
Chicana, and Puerto Rican women.

When we talk about minority group women we must be clear about including
working class women as well as the poor. If we have begun to reach Black women,
of if Black women are joining us, they arc by and large professionals. If they
are speaking up for their sisters who are not professionals, that is great, but I
don't always hear that.

Unlecss we are clear about racism, we can’t deal with sexism. I have taken a long
time in coming around to that position, but 1 have come to it in part throngh
teaching at Old Westbury, where some of the experience is enough 1o turn
liberal into a racist. Some of the experience is that difficult and unpleasant. 1 am
happy to say [ wasn't a liberal in the first place, so 1 don’t suppose I am going to
wind up a racist. But I think it is very dilficult lor white people who have been
quite unconscious of their racism, r even who have been conscious of their
racism, Lo be faced by hostility fre.u1 Bluck people and from Puerto Rican people.
To some extent it is deserved, but very often the people who Fyce the hostility
are not necessarily the people who deserve it

I have been living recently in an environment very different from any that 1
have lived in before. During my two summers in Mississippi 1 was welcomed by
the Black communitics—un cxperience ol comparable o that at Old Westbury
where 30 percent are white—and it is 2 very educational expericnce for white
people to be in aninority environment. OF course Black people and Chicanos
understand what that meuns, but at Old Westbury they are the majority, and to
some extent they act the way white people act when they are the majority. ltis
a very interesting thing,

1 have learned about the necessity 1o come to grips with racism and sexism by
teaching o women’s studics course this term. Pm right in (he middle of it, and
I'm hoping that 1 can finish the semesier without its going to pieces,
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When | came into this classroom eight weeks ago to teach “Introduction to
Women's Studies,” I expected to find white women, because Black people at Old
Westbury have largely been hostile to the idea of women’s studies. Well, more
than half the students in the class were Black women, and of course my curricu-
lum went out the window. 'The course has been different from any course I have
ever taught.

What is clear to me now is that Black and white women talk over each other’s
heads. They don’t know what each other’s lives are like, and they don’t even
begin to communicate with each other ou the subject for a long time. 1t took
many weeks before the women were willing to say that they don’t trust cach
other. They may be friends; they don’t want to be segregated; they don’t want
separate classes; but they don’t wrust each other. They don’t trust each other
about intimate matters, for instance, because they don’t believe the other group
can understand what their problems are, or their experiences, or their vicws.

I am not sayiug we can build bridges o understanding, if by bridges you wean
the elimination of differences. We can communicate what the differences are
about and how they feel, and we can appreciate the diffexences. Tt scems to me
that this is the first step to political survival for all of us, not only in commuuity
relations or conferences but in the schools. |

What has happened in my classtoom may be a paradigm. We have not been
able to talk much about sexism, or ve can walk about it for only half the class
period. I talk more with the Black students, though I don’t really know that
I’'m doing jt until the next day wheu | sulfer white backlash, | know I divide my
attention, but I don’t know how Lo stop because | know of no way to talk both
0 Black and white students about sotne subjects. Michelc Russell assisted in my
class and was marvelous because she could do the reverse of what | do.-

In addition to its interracial composition, half the people in my class are lower

or working class. A few ave upper or upper-middle class, and a couple are upper-
upper. We also have three generations of women in the class, the age range being
17 to 60 years, and some stundents have as many as eight children. There are

about four youngsters aged 17 to 22 who are beginning 10 resent being called the

“young people” in the class, but they really are somewhat different from the rest.

How do we deal with the issucs of vacism, sexism, and classism? We manage it
by becoming a bit more sophisticated all the time, and a bit more knowledgeable
about the issues. Also, we need to go beyond understanding to analysis. Until
you have a history, you have no future. Until we understand where sexism and
racism, our problems and illnesses, come from, we will not know how to solve
them. lt’s much more than kuowing they exist. It's knowing where they came

. from and of what use they are to this nation.

We can’t abolish scxism by saying we arc going to abolish ¢, just as we can’t abol-
~ish race prejudice by fan. We bave o work toward their elimination every single

day, especially in the classroam. In whatever system we work, however complex
or horrendous, there is always an entering wedge—a place that is susceptible to
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change. Sometimes the change isn’t enough to suit us, but if we are mterested in
change at all, we have to keep trying to tind entering wedges.

1 think the single nost important entering wedge toward combatting racism and
sexism is teacher education. More than 1,000 women’s studics courses are being
taught in colleges and universities all over the country; only about six of these are
in schools of education. Why isit that schools of education are so intransigent?
What about school systems? How ditTicult it is to change school systems! We all
know about that. [ haven’t given up on schools of education, but 1 {feel that we
nust reach teachers quite massively at other levels, too, through in-service courses,
teachers organizations, and the women’s movement.

How do we reach women teachers and what do we do once we get to them?
One route is the women’s studies route. The in-service courses conducted in New
York City schools by the Fermmst Press are very token eflorts. Many school sys-
tems have paid staff o run in-service courses for their teachers. In some states,
such as New York and Pennsylvania, guidelines for women’s studies programs have
been adopted by the board of regents or the state commissioner’s office. This is
another entering wedge. Guidelines are powerful instruments, but they need to
be handled by people who care. The entering wedge in New York State is a ‘guide-
line that says ending sexual stereotypes in the elementary and secondary schools is
the aim of the Board of Regents. This mcans that teachers can demand in-service
training of the sort they need in order to educate their students.

Now, what do we do in courses with teachers? Some people are worried that
women’s studies courses will simply allow the rest of the curriculum to go on as
is. When the budget is cut, women’s studies courses disappear.

One type of women’s studies is called “Images of Women in Literature,” what 1
would call compensatory education. It’s like the courses in Black literature, some
of which have gotten lopped off. Some Black literature courses have a lonely ex-
istence among 40 other lily-white courses in the department. That is not progress.
A course in Black literature one year should lead to some consciousness raising
among students and faculty so that next year every literature course contains
some Black literature. 1f that doesn’t begin to happen, then the Black literature
teachers are not doing their job, or are prevented from doing it because of politi-
cal factors. I would say the same thing to women.

The second type of women's studies course, the anthropological type, is what
should fill in-service programs. 1{ you were studying anthropology, you would
look at foreign cuitures and societies from all possible angles—economic, psycho-
logical, intellectual, etc., which is precisely what some women’s studies courses are
doing with regard to women. They look at women and men, deal with seX role
socialization anid stereotyping, and teach about how we grow up female or male
in this country.

The other way to reach women teachers is through the production of materials.
It is possible to produce a set of materials, send them to the school teacher, and
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say, “This is what you teach this year instead of what you taught last year.” This
is not useful, although I think that we will go this route in five years.

The production of naterixls alone will not change school systems unless the
women’s movenment is greatly strengthened and the consciousness of teachers is
so altered that they cun and want to use the matenals. To some extent the Feminist
Press was founded on the premise that some teachers are ready for and want new
materials.

The best model is to work with teachers in small groups to raise their conscious-
ness levels about sex and race and to give them both new tnformation and new
materials. We need to inform teachers that the real goal is to help them choose
materials and then design their own classes. A year is essential to do this. During
the second part of the year, teachers should work in groups to design curriculum
units. Then they should try ont the units in their classrooms, which, ideally,
should be visited by the workshop leader. This would mean released time for that
teacher. Whether or not that is possible, the teachers can still use the workshop
members as a support after having tried out their curriculum units.

One would imagine that women teachers could meet as a group for an extra
hour after school, but this has never happened since it’s not built into the con-
sciousness of teachers. Faculty and staff meetings in most elementary and high
schools don’t stimulate teachers to want (urther meetings, but this is an essential
route for survival. Where schools are staffed by American Indian, Asian, Black,
Chicana, and Puerto Rican women, the teachers meeting or workshop will have to
begin with the issue of racism and deal with the hostility that is built inte our
culture before the discussion can turn to the lives of our children, which are, of
course, what I think we are all interested in.
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Workshops

Twenty different workshops were provided during the conference to encourage
active involveinent of the participants, Time was also made available for nonsched-
uled mectings of those sharing particular interests. The scheduled workshops in-
cluded—

Education Association Involvement—Cora McHenry and Kate Kirkham. An
examination of things education associations can do 'to reduce racial and sexual
stereovypes in schools.
Racism and Sexism—Michele Russell. An analysis of racial and sexual stereo-
types that affect our behavior.

El
A nalyzing Instructional Materials—Sara Zimet. How to analyze textbooks and
wstructional materials for stereotypes.
Nonsexist Early Childhood Education—Norah Alemany. Ways to reduce sex
stereotyping in curly childhood education.
Consciousness-Raising Technigues for Changing Schools—Rogie Bender and
Joan Bartl. Ways to spread the message Lo others.
Curriculum for Teachers—Florence Howe. Practical ways teachers can fearn
nonsexist education content and technigues.
Institutional Sex Role Stereotyping—Gail McLure and John McLure. Qutline
of a systems approach for change.
Students and Sex Role Stereotyping—Cliire Fulcher. Programs for meeting stu-
dent concerns and nceds.
Cummunity Involvemeni—Naydene Paysoure. A look at how commumity
groups can foster change in schools.
Happenings in Your Head—Verne Moberg. 1deas for raising awareness of sex
role stereotypes.
Women in Education—S8uzanne Taylor. Status of women in the education
profession,
Use of Media for Community Action— Anne Grant. Demonstration of multi-
media technigues for increasing community awarencss,
Experience Based upon Career Exploration—]Jan Birk and Faith Tanney. Help-
ing high school girls plan their careers. .
Identifyving and Changing Our Own Sexist Behgvior with Children—Belty Levy.
Flow we transmit sex stereotypes to children in the classroom, and how Lo stop.
”::éh’Schoa! Curricihem—Cynthia Eaton and Carol Jacobs. A model of women's
studies for high schools.
Affirmative Action for Education—Althea Simmons.  Writing affirmative action
plans for school systems and institutions.
Legal Tools To Fight Sex Discrimiation—Charlotte Hallam. Existing legislation
that prohibits sex discrimination in schools.
Waomen's History —HerStory —Martha Gershun, Sociul studics curriculum for
high school students.
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Media Presentations

Five media presentations were given at intervals during the ¢onference:

“Sex Role Stercotypes in ‘Texibooks” (a slide show by Lenore Weitzman).

Ms. Weitzman has studied reading, science, spelling, and math textbooks used
in schools thronghout the U.S. This well documented slide show graphically
demonstrated the prevalenee of sex role stercotyping in textbooks and other

. instructional materials.

“Free To Be You and Me” (nonsexist record presented by Letty Pogrebin).
The Ms. Foundation had just completed the development of this record.

Ms. Pogrebin told of Marlo Thomas’ leadership in the development and pro-
duction of the record and played portions of the material {or the audience.

“8ex Stereotyping in Children’s Readers’ (a slide show by the Women on
Words and Images). The Women on Words and Images have provided national
leadership in their study of children’s readers. This slide show presented some
ol their findings and demonstrated techniques for raising consciousuess.

“Our North American Foremothers” {a slide show by Anne Grant). Ms. Grant
spent months researching the historical contributions of North American
women. This slide presentation of her lindings demonstrated @ most effective
method of supplementing present curriculum materials.

“Dick and Jane” (a slide show by Corrine Perkins). Ms. Perkins, a teacher in

lowa City, Towa, demonstrated how teachers can conduct their own studics
of textbooks und use them as effective methods of in-service training.

These presentations provided important content Tor the conference and demon-
strated the variety of ways in which awareness can be increased.
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Participant Reactions

Toward the end of the conference an evaluation sheet was distributed, on which
participants were asked to comment on any aspect ol the conference and to give
their overall reaction.

Here are some excerpts from the comments:

The sense of openness in the conference—the availability of the leaders, the
speakers, the “'stars™ for talk at breakfast, hinch, and dinner—was tefreshing
and something you should bottle and sell to all other conferences. .. . I have
one comnplaint. There were two or more workshops I wanted to attend, but
could not because they all took place at the same time .. .. I think this con-
ference may be a germinal one from which we will count time hereafter.

The speakers and the resonrces for this conference were excellent. The work-
shops lacked in depth and did not deal with the underlying social and eco-
nomic sources of racial and sexual oppression. My concern is that people are
not aware of their power. The only way society is going to change is if
people are aware that they can take control over their own lives.

Some free associations: Very exciting—feel saturated with ideas, all pragmatic.
Received concrete notions for my women’s studies course. This conference
should be yearly. '

An issue which was raised but not followed up was the issue of class struggle
which is cross-racial, cross-sexual, and has an important impact on sex role
stereot yping.

I was somewhat disappointed bhecause more practicing teachers were not in
attendance. However, it was a tcansfusion and rededication.

The workshops that I attended were very helptnl in terms of information,
but I think the conference could have prepared a list of action activities in
advance for discussion in a general session,

Personally I néed Lo know what local coalitions of powerless minorities and
women have found out about common needs and what has been done jointly
that worked.

No attention paid to working class needs; focus seemed Lo be on how Lo get
women to achieve and star.

e A good start; hopefully action on many of the ideas will be forthcoming.

e I have a strong desire to move into “doing” activities to eliminate sexist

practices on all levels of schooling. In bringing the participants together, the
conference has established a critical mass. Action activities should be the
next step.

I feel 2 need for follow-up activities; to know who was here and what they're
working on, and to devise an agenda for actively dealing with sex bias in
schools.

Why not take a slide show such as Ms. Weitzman's and product it for a tele-
vision documentary?

There is a need for training in how to deal with resistance and hostility and
the realities of organizing. Hope NEA makes some strong official statements.
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I came for i specific purpose: Lo find material Lo use Lo teach a women’s
history course at the high school level. [ did find many good sources. [ was
also stimulated by the personal comacts with some very dynamic people.

I feel the focus should have been on students and the elementary and sec-
ondary curricula. The workshops in these areas did not supply the nceded
outpul to effectively mediate chunge.

The workshops 1 attended on early childhood education and high school
curriculum were too much focused on reading and activities. [ would like to
have seen more awareness of the hlatant sexism in health education and sex
education materials. e

I leave the conference awed by the amount of work being done by people all
over the country.

My consciousness level has been marvelously raised. Out of a vague sensc ol
dissutisfaction with sexism and racism, a sense of direction for action has come.

[umanism should be used along with rucismfsexism. Florence Howe’s prescn-
tation gave me some directions and a lot of hope.

The leminist movement must be careful 1o work with ethnic minorities and
all classes of people. 1 saw 100 much of “1'm more oppressed than you™ dur-
ing this conference.

I was pleased to hcar Shirley AMceCune say the first day to be careful and not
put your audience on the defensive.

The greatest benefit came from meeting ind conversing with educated, in-
telligent women.

‘The whole human relations aspect of the conference was extremely reward-
ing, and I am enthusiastic about the main idea of puiling together alf the
diverse groups to work Logether Loward Lhe goal of treating people as indi-
viduals . . .. I think I was the only person representing a state Commission
on the Status of Women. These commissions are Lthe legitimate arm of state
governments dealing with the problems of women.

The confcrence gave me conlact with creative people, exposed me Lo novel
and stimulating ideas, and acquainted me with excellent resources.

I would like to see sample program tools developed for immediate use. For
example, (1) a six-session in-service training program for elementary school
teachers; and {2} a complete program for one high school course in family
living. .

Many issues raised were not resolved, but I saw the function of the conference
to raise issues that must be addressed in the future.

In summary, most comments were complimentary about the speakers, the re-

sources, Lhe facilities, and the general organization of the conference. The most
{requent criticisms concerned the repelitive aspects of the' media presentations
and the luck of opportunily Lo attend more of the workshops. Some participants
came with higher expectations than a three-day conference could meet. 1n general
such peopie recognized the practical limitations imposed by the time factor.
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State and Local Conferences

Impact of the national conference is still being felt. To date, project stafl have

assisted o total of 12 similar conferences with planning. materials, or implementa-
tion. Three more conferences are scheduled lor fall 1973, Those held Lo date
include:

Washington Education Association, Seattle, Washinaton, March 15-17, 1973

The Human Relations Commission of the WEA sponsored a conference on
Racism, Sexism, and Classism in Education, Sex bias concerns were a major
focws. Highlights of the conference included the development of action plans
for contining work 10 change opportunities for minorities and women, and
the organization of a group that will be implementing these plans. Contact:
Paul Tanaka, 2000 Tacoma Mall, Suite 6-36, Tacoma, Washington 98409,

Boston Conference, March 24, 1973

Mayor Kevin Whice’s special assistant for educational affairs, Robert Schwarcz,
initiated a conference with the cooperation of the Massachusetts State Depart-
ment of Education, the Boston Teuchers Union, the Massachusetts Teachers
Asgociation, and the National Education Association. The one-day conference
drew more than 300 participants and has sparked numerous follow-up activitics.
A report of the conference is being developed. Contact persons: Cecelia
DiBclla and Cathy Minicucci, Massachusetts Department of Education, 182
Tremont Street, Boston, Massachusetts 02111,

Maine Conferences {Portland, Bangor, and Presque Isle), April 10-12, 1973

The Maine State Department of Education initiated a series of three con-
ferences to increase educators® awareness of sex diserimination and the need to
modify currictdum and administrative policies. The Maine Superintendents
Association and the Maine Teachers Association served as cosponsors for the
conferences. Contact: Shirley Ezzy, Almine State Deparument of Education
und Cultural Services, Statchouse, Augusta, Maine 04330.

Fort Wayne, Indiana, April 15, 1973

The Fort Wayne Education Association sponsored a conference-on Values
and Curriculum Concerns. One of the areas highlighted was the relationship
hetween vidues and sex role stercotypes. Contact: Marvin Ross, 1STA, 1520
Spy Run Avenue, Fort Wayne, Indiana 46805.

Teacher Leadership Program, New York City, April 23-26, 1973

A three-day program for leaders of teacher organizations was sponsored by
the T'eacher Leadership Program, which is administered by the Office of Teach-
er Education, Gity University of New York. The foeus of the conference was
the educiional implications of the sexual revolution, the femiinist inovement,
changing sex roles, and diserimination against wotnen m education. Contact:
Myron Lichermin, Teacher Leadership Program, CUNY, 1411 Broadway,

New York, New Yark 10018.
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Arkansas Conference, Little Rock, Arkansas, May 5, 1973

A conference was sponsored by the Governors Commmission on the Status of
Women, the Arkansas Department of Education, the Arkansas Education Asso-
ciation, and the University of Arkansas Chapter of the Commission on the
Stawus of Women. The one-day conference initiated the exploration of how
citizens and cducators can work to eliminate sex role stercotyping. Conlact:
Cora AMcHenry, AEA Building, 1500 W. 4th Street, Little Roek, Arkansas
72201

Florida Education Association, Tallahassee, Florida, May 11-12, 1973

A two-day conference sponsored by the Florida Education Association
probed the ways that citizens and cducators can reduce sex vole stercotyping in
schools. Analysis of pending legislation and the involvement of women’s groups
highlighted the conference. Contact: Molly Sample, Florida Education Associ-
ation, 208 W. Pensacola Street, Tallahassce, Florida 32305,

Houston, Texas, May 12, 1973

A tagk foree on education, sponsored hy WEAL, Houston NOW, Galveston
NOW, YWCA, und Houston Teachers Association, held a one-day workshop to
cxamine sex stereotypes in sehools. The group will continue to work with
statewide groups in developing action. Contact: Gertrude Barnstong, P.O.
Box 2222, tHlouston, Texas 77001.

Texas Conference, Austin, Texas, May 18-20, 1973

A statewide conference coordinated by Jane Wells and Jance Hickey of the
State Board ol Education was dirceted to developing action plans for reducing
sexism in clementary and secondary schools. A coalition made up of individual
leaders worked with the Texas Education Ageney and the Texas Classroom Asso-
ciation in sponsoring the conference. As a result of the conferenee, 110 persons
are now involved in the continuing work of the task furee. A conferenee report
is available. Contact: Jane Hickey, 6921 Thorneliffe, Austin, Texas 78731,

Connecticut Education Association, May 19, 1973

The second CEA Conference focused on the legal tools for combating sex
discrimination and the variety ol ways that sex diserimination manifests itself
in clementary and sceondary cducation, The primary {ocus of the conterence
was 1o develop action stritegies for reducing sex role stercotypes. A report of
the Conference will be available. Contact: Suzanne Taylor, Connecticut Edu-
cation Association, 21 Qak Street, Iartford, Connceticut 06106
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Follow-Up Evaluation

Alter a six-month interval, a follow-1p questionnaire was circulated (o all
participants to ste how they evalnated the conference itself and o discover what
ways the conlerence had influenced them. The 25 responses received by June 15,
1973, arc summarized below:

® The most frequently mentioned motivations for attending the conference
were W ¢stablish communication and to gather information. These goals
were fully realized by 92 percent and partly realized by 8 percent.

e The quality of the main speakers was rated as good to excellent by 96 per-
cent and poor by 4 percent.

e The workshops were considered good o excellent by 87.5 percent and poor
by 12.5 percent.

e The quality of conlerence materials was rated good to excellent by 100
ptreent.

e Facilities and arrangements were rated under four subdivisions: housing and
Jfood—98 percent good to excellent; transportation—75 percent good to ex-

cellent; informal discussions—90 pcreent good to excellent; and social
opportunities—62.5 percent good und 37.5 percent less than good.

Respondents mentioned a variety of ways the conference could have been
improved:

.+ . Frovide for more informal discussions, hospitality, and free time.
. .. Hold state group meetings and emphasize action back home.
. . » Repeat workshops and distribute workshop handouts to total group.

.+ . Provide more in-depth involvement in fewer areas, and add problem-solving
ciercises.

. . . Have fewer slide shows with more polished and condensed content.
. » . Hold meetings in Washington, D.C., and have telephones in rooms.

... Stick to elementary-secondary problems in sexism/racism and supply more
follow-up information.

.. . Provide better transportation.

Asked how the conference influenced their perception of sex-role stereotyping
in schools, more than 50 percent of the respondents reported expanded personal
awareness and reinforced perceptions. For some, the conférence pointed up the
difficulties involved in changing attitudes.

The conference stimulated follow-up activities in numerous ways. Typical
follow-up activities reported by respondents included increased crossovers to other
organizations to spread the message on sexism/racism through speaking, writing,
research, and exchange of resources; clarification of goals and priorities and de-
velopment of concrete methods for change; and the sharing of conference experi-
ences with colleagues, including teachers, students, administrators, and school
boards. To some participants the major new direction suggested by the conference

62



Q

ERIC

Aruitoxt provided by Eic:

was legal action to enforce equal rights, particularly under Title IX of the Educa-
tion Amendments of 1972,

There is evidence {rom the follow-up questionnaire that the conference materials
were reproduced independently and distributed widely in schools and beyond, to
newspapers, periodicals, speakers, writers, and researchers. More than 300 copies of
the materials were distributed to nonparticipants by NEA.

Respondents were asked to report postconference experiences that either en-
couraged or discouraged further activities. Among the encouraging items were
good attendance at state conferences on sex role stereotyping; programs at profes.
stonal conventions (APGA, APA, ASCD, AAHPER); increased (low of in formation

“within states on sex stereotyping and sex discrimination, including more open dis-

cussion of the topic among educators; individual pursuits of {a) Ph.D. program in
sex roles and (b) development of guidelines lor equal opportunity in athletics.
Participants reported discouragement about failure to pass the Equal Rights
Amendment {(ERA) in their states; state legislators who cloud the issue with such
things as women pickets or “bra burning’; state human relations departments
that ignore sexisin and focus only on racism; resistance to change by “protectors
of the system”; hostile reaction of school bourds; the fecling among teachers that
the problem is too big to cope with; and women who shy away from administra-
tion and positions of authority in education.

Services that the Resource Center on Sex Roles in Education could provide, as
seen by respondents, were a newsletter through which to share data and experi-
ences; specific materials for workshops; guidclines for assessment of sexism;
research in sex discrimination and sex differences; teaching materials such as
mini-courses for high schools; bibliographies of nonsexist textbooks and other re-
sources; films and slide shows for distribution; regional lists of speakers and lead-
ers for meetings, workshops, and conferences; and current data on legislation and
court cases. Many participants expressed interest in contributing information and
articles for publication and distribution by the Resource Ccntcr. Some also offered
to serve as consultants.

Suggestions for “the next step for action’ showed similarity in major priori-
ties, while reflecting differences in local or state situations. Several respondents
mentioned the need for legal action and for enforcement of antidiscrimination
laws. In the many states where legal action by teachers to counter sex discrimi-
nation is just beginning, this is a first priority. Respondents from states where
legal action has proved its effectiveness gave higher priority to other approaches,
such as curriculum reflorm. Several cited the need for publicity to influence edu-
cators and the general public. Reforms in curriculum, textbooks, counseling,
teacher education, and school administration also were considered important.
Some respondents emphasized the need to develop a data bank of research on
issues related to sex discrimination,
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Three of the “other comments” the evalnation forms elicited are of special
interest:

"

e “Teachers arc the key . ...
e *“A yirl should be educated to appreciate herself."”

e “Children should be encouraged to write about their own sex roles.”
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APPENDIX A
Organizations Included in Group Consultations

I. American Association of University Professors
Committee on the Status of Women in the Profession

h

American Association of University Women

3. American Chemical Socieiy
Women Chemist’s Committce

4. American Federation of Teachers
Womeri’s Rights Committec

5. American Friends Service Com mi}tee

6. American Historical Association
Committee on the Status of Women

7. American Library Association
o Task Force on the Status of Women

8. American Personnel and Guidance Association

9. Amecrican Political Science Association
Committee on the Status of Women in the Profession
Women’'s Caucus for Political Science

10. American Psychological Association
Task Force on the Status of Women in Psychology

11. American Sociological Astociation
Committee on the Status of Women

12. American Speech and Hearing Association
Subcommittee on the Status of Women

13. Association of American Colleges
Project on Status and Education of Women

14. Association for Women in Mathematics

15. Black Women’s Community Devclopment Foundation, Washington, D.C.
16. Business and Professional Women

17. Center for a Voluntary Socicty

18. Church Women United

19. Citizens Advisory Council on the Status of Women
Department of Labor

20. Coordinating Committee on Women in the Historical Profession
Department of Political Science, Univevsity of [llinois, Urbana

21. Day Care and Child Development Council

22. Delta Kappa Gamma

23. Delta Sigma Theta

24. Detroit [ndustrial Mission

25. D.C. Commission on the Status of Women

26. Emma Willard Task Force on Education, Minneapolis, Minn. .
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U.S. Department of Health, Education. and Welfare
Federal Women’s Program

. The Feminist Press

Girl Scouts of America

Girl Scouts of America, Metropolitan Council

League of Women Voters

Montgomery County {(Maryland) Commission for Women
NAACP '

Nationul Association of Media Women

National Association of Negro Business and Professional Women
National Association of Women Deans and Counselors
National Council of Administrative Women in Education
National Council of Negro Women

National Welfare Rights Organization

National Organization for Women—National and D.C.
Phi Delta-Kappa

U.S. Commission on Civil Rights

Women on Words and Images, Princeton, N.J.

U.S. Department of Health, Education, and Welfare
Women’s Action Program

. Women’s Equity Action League

Women's Media Workshop, Washington, D.C.
YWCA
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APPENDIX B
Conference Highlights and Reminders

SEX ROLE STEREOTYPES CONFERENCE
November 24-26, 1972
Airlie House
Warrenton, Virginia

Welcome

The NEA Teuacher Rights Division and U.S, Oflice of Education weleome you
10 an exciting working conference. ‘The conference materials, panel discussions
and workshops that you will participate in this weekend are designed to help you
understand sex role differentiation as experienced by American Indians, Asians,
Blacks, Chicanas, Puerto Ricans, and Whites, and (o eliminate diseriminatory
sexual stereotyping from all aspects of publie school life.

Feel free wo call on the NEA conference stafl should you need any assistance.

Reminders

Conference recorders should plan to meet at 9:30 p.m., Friday, to discuss
assignments. ‘The room will be announced during the first general session. Do
not forget to retarn all completed recorder forms to the Registration Desk.

Lost matenals will be replaced for $15.00,

Don’t miss any of the scheduled meals; the Airlie House dining room is the
only one within miles, -

Messages will be held at the Registration Desk.

Conference Personalities

ELiZABETH DUNCAN KOONTZ, Deputy Assistant Secretary of Labor,
Speciul Counselor to the Seeretary for Women’s Programs, Direetor of the
Women’s Bureau, Washington, D.C,

Ms. Koonlz, a past president of the NEA, was appointed Deputy Assistant
Secretary of Labor in April 1971 and has served as Dircetor of the Women’s
Burcau and U.S. Delegate to the United Nations since 1969, She preyiously
worked for many years as a special education eacher in Salisbury, N.C, Ms.
Koontz received the M A, degree from Atlanta University, the B.A. from
Livingston College.

LOUISE R. WHITE, Director, Teacher Corps, Washington, D.C.
Belore becoming director of the Feacher Corps, Ms. White was a history,

English, and drama teacher. She also worked in Los Angeles as an interviewer
for KTTV, educational consultant to the city schools, program management
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speciatist to the Economic Youth Opportunities Agency, and probation counselor
for the county probation department. Ms, White is a past director of the Con-
terence on the Black Woman’s Agenda and is the author of many publications,
including: “The Black Woman's Agenda,” “Limited Employ ment Opportunitics
for Women,” “Implications of New Divoree Lav: in California,” and “*A Per-
spective of Community Involvement in Editeation.” Ms. White received the Ph.D.
degree from Claremont Graduate School, the M.A. degree from California State
University, and the B.A. degree from Arkansas State College.

. CECILIA SUAREZ, Associate Professor of Education, California Polytechnical
State University, Pomona, California.

Currently an associate protessor ol education, Ms, Suarez is chairwoman of
both the National Chicana Foundation and the Los Angeles Head Start agency,
MENA. She previously tmight in elementary and junior high schoo! and directed
a community action program and a bilingual{bicultural head start training pro-
gram through the UCLA Chicano Studies Department. Ms. Suarez received the
M.A. degree from Cal State, Los Angeles, and is completing her doctoral studies
at UCLA. :

CELESTE ULRICH, Professor of Health, Physical Education, and Recreation,
University of North Carolina, Greensboro, North Carolina,

Ms. Ulrich, who is vice president of the American Association for Health,
Physical Education, and Recreation and chairperson of thc AAHPER Physical
Education Division, has been a professor aut UNC since 1956. She is the author
of The Growing Years—Adolescence (AAHPER, 1962) and The Social Matrix of
Physical Education (Prentice-Hall, 1968). Ms. Ulrich received the Ph.D. degree
lrom the University of Southern California, Los Angeles, and the M.A. and
B.S. degrees from the University of North Carolina.

MICHELE D. RUSSELL, Consultant, Detroit, Michigan.

Currently a consultant in race relations, Ms. Russell was formerly on the staffl
ol the Detroit Industrial Mission. She has been a guest lecturer on Black art,
history, und politics and the psychology of racism; research assistant and editor
ol the McCone Commission advisory report on the history of race riots in the
U.S.; and consultant to the Los Angeles Human Relations Commission on police-
community relations and racism. Ms. Russell has written “Erased, Debased, and
Encased: The Dynamics of Black Education Colonization in America” (College
English. April-1970) and “Notes Toward a Radical Course in Black Literature”
(The Radical Tedacher, Winter 1969). She received the B.A. degree from the
University of Southern California and is a Ph.D. candidate at Brown University.

| FLORENCE HOWE, Professor of Humanities, SUNY at Old Westbury, New
York.

Ms. Howe, founder and editor of The Fewminist Press and cditorial board mem-
ber of Women’s Studies: An Interdisciplinary Journal, has taught a1 SUNY since
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1971. She previously taught at Goucher ynd Queens Colleges, Hofstra University,
and the University of Wisconsin. Ms. Howe directed the Goucher-Baltimore City
Schools Pilot Project in the Teaching of Poetry. She received the Ph.D. degree
from the University of Wisconsin, the M.A. from Smith, and the B.A. from Hunter
Coliege.

WADE WILSON, President, Cheyney State College, Cheyney, Pennsylvania.
Wade serves as an elected member of the Executive Committee of NEA. He is
active in many activities including the Council on Human Relations and has just
completed a term as President of the Council on Human Relations.

SAMUEL B. ETHRIDGE, Director, NEA Teacher Rights Division. He directs
NEA programs in the promotion of Human and Civil Rights of Educators and
Students and providing leadership for solving social problems.

MARGARET STEVENSON, Assistant Executive Secretary for Programs, NEA .
She directs NEA programs outlined in the six program goal areas. An advocate of

classroom teachers, Margaret is prescntly the highest ranking female staff member
of NEA.

SHIRLEY McCUNE, Associate Director, Human Relations Section, NEA Teach-
er Rights Division. Shirley has had primary responsibility for the implementation
of the conference.

e

HAZEL BLAKEY. Conference Coordinator, NEA Teacher Rights Division.
Hazel has played a key role ifi the development and implementation of the con-
ference. She is responsible for administrative support for the conference.

NORAH ALEMANY, University of California, Riverside. Norah’s primary interest
is in early childhood education. Her workshop will discuss models for Non-Sexist
Early Childhood Education.

JOAN BARTL, Women on Words and Images, Princeton, New Jersey. Joan is a
member.of a team of women who have established themselves as experts in articu-
lating ways that sexism is perpetuated in elementary schools and means of bring-
ing about change. She will present materials in the workshop on Consciousness-
Raising Techniques for Changing Schools.

ROGIE BENDER, Women on Words and Images, Princeton, New Jersey. Rogie
has estublished herself as an action-oriented member of the Women on Words and
Images group. She will be presenting her ideas in the workshop on Consciousness-
Rat'sing Technigues for Changing Schools.

JAN BIRK, University of Maryland Counseling Center, College Park, Maryland.
Jan, a clinical psychologist, has been active in programs which meet the needs of
college and the mature woman. More recently, she has been working to develop
career counseling models for high school girls. This will be presented in the work-
shop, Experience-Based Career Exploration.
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CECILIA BURCIAGA, a program analyst at the U.S. Commission on Civil
Rights, has been working on the “Mexican American Education Study.”

CYNTHIA EATON, Women on Words #and Images, Princeton, New Jersey.
Cynthia is a leader jn raising the awareness of others to the ways that sex role
stereotypes affect education. She participated in planning the Conference and
developing materials, and will discuss High Schoo! Curriculumn in her workshop.

CLAIRE FULCHER, Director, Women’s Resource Center, YWCA. Claire hus
been an active participant in the development of the Conference. She has recently
assumed responsibility for the YWCA's Women’s Resource Center. She will par-
ticipate in the workshop on Students and Sex Role Stereotyping.

MARTHA GERSHUN, The Feminist Press, Old Westbury, New York. Martha
has been working with teachers in the New Y ork City School System to develop
materials that incorporate women’s roles and contributions. She prepared mate-
rials for the conference and will present them in the workshop Women’s History-
Herstory.

ANNE GRANT, National Organization for Women, New York City, New York.
Anne, chairperson of the NOW Committee on Education, is an outstanding leader
in documenting how schools promote sexism. She has recently developed the
multimedia presentation, Our North American Foremothers, which provides a
much needed resource depicting the contribution of women.

CHARLOTTE HALLAM, Staff Associate, DuShane Fund, NEA. Charlotte, a
DuShane Fund lawyer in the NEA Teacher Rights Division, has led the way in the
litigation of women’s rights as they affect teachers. She will present a workshop
on Legal Tools To Fight Sex Discrimination.

CARCOL JACOBS, Women on Words and Emages, Princeton, New Jersey. Carol,
a member of the dynamic team making up the Women on Words and Images, lhas
assisted in the development of materials for the conference and will be presenting
ideas in the workshop on High School Curriculum.

KATE KIRKHAM, Program Associate, NEA Teacher Rights Division. Kate’s
primary NEA responsibilities are in the field of human relations training.

BETTY LEVY, Teachers College, Columbia University. Betty’s research on the
socialization of children appeared in Feminist Studies. She developed an article for
the December 1972 issue of Today’s Education. Her workshop, Identifying and
Changing Our Qwn Sexist Behavior with Children, wili give participants a chance
to better understand how classroom procedures and practices perpetuate sex role
stereotypes.

CORA McHENRY, Arkansas Education Association. Cora is well known with-
in NEA for her training skills and work in the field of human relations.

N
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GAIL McLURE, Education Department, University ol lowa, lowa City, lowa.
Gail was the [irst author to articulate problems of sex role stereotyping in the NEA
journal, Today’s Education. She has played a key leadership role in the state of
lowa in developing eflorts to combat sex role stereotyping. She will prescnt her
idcas in the workshop on Institutional Sex Role Stereotyping.

JOHN McLURE, Education Department, University of Iowa, Jowa City, lowa.
Onc ol the first persons in teacher training institutions to draw attention to the
problems of sex role stereotyping. He will present strategies for a systems ap-
proach to changing educational practice in the workshop, Institutional Sex Role
Stercotyping.

VERNE MOBERG, The Feminist Press, Old Westbury, New York, Verne, a
skilled writer and edltor, has assisted with many ol the conference materials. She
will be presenting a workshop outlining ways that community groups can be in-
volved in reducing sex role steréotypes.

ELLEN PATTON, Director, Student Counseling Project, YWCA Women’s Re-
source Center. Ellen has been committed to the involvement of girls in developing
models for counseling. She has made the arrangements and will participate in the
workshop on Students and Sex Role Stereotyping.

MAYDENE PAYSOURE, Training Department, NAACP. Maydene, a vital and
active resource for the planning of the conference, brings a wealth ol experience
in social change efforts. She will be presenting a workshop on Community fnvolve-
ment.

CORRINE PERKINS, Iowa City Schools, lowa City, [owa. Corrine’s interests
tn sex role stereolypes and the development of materials are combined in the slide
show “Dick and Jane Receive a Lesson in Sex Discrimination.” The show will be
available for usc in educational associations and cooperating groups.

LETTY POGREBIN, Ms. Magazine, New York. Letty’s primary interest and r2-
sponsibility with Ms. Magazine is the coverage and development of nonsexist ma-
terials for children. She will be presenting one of the projects ol the Ms. Founda-
tion.

ALTHEA SIMMONS, Director for Training, NAACP. Althea, u leader in the
women’s movement and women’s participation in the labor force, has partici-
pated in the development of the conference. She will be giving specilic ideas (or
implementing A ffirmative Action for Education in her workshop.

MARY FAITH TANNEY, University ol Maryland Counseling Center, College
Park, Maryland. Faith, a psychologist, hus been working to increase high school
girls’ interests in career planning. She will be presenting one model in the work-
shop on Experience-Based Career Exploration..

SUZANNE TAYLOR, Research Director, Connecticut Education Association,
Hartford, Connecticut. Suzanne, who helped organize the Spring 1972 CEA Con-
ference on the 51% Minority, will conduct a workshop on Women in Education.
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LENORE WEITZMAN, Professor, University of California, Davis. Lenore is well
known for her research on children’s books. Her presentation during the conference
represents continuing rescarch into the messages thar textbooks give to children.

SARA ZIMET, Reading Research Project, University of Colorado Medical
School, Denver, Colorado. Sara has becn involved in the study of instruction since
1952. She is the editor of the book What Children Read in Schools. Her work-
shop will focus on techniques for analyzing institutional materials.

73



APPENDIX €

Conference Program -

Friday¥, November 24 * -
9:30 a.m, Registration Opens
12:00 NOON Buffet Lunch

1:30 p.m. Opening Remarks
Sam Ethn'dge, Director
Teacher Rights
Presiding
Welcome from NEA
. Margaret Stevenson
Program Director, NEA

Remarks
Lowise White, Director
Teacher Corps
U.S. Office of Education
2:15 p.m. Break
2:45 p.m. - ' General Session—Presiding:
' Dr. Wade Wilson, President

Cheyney College
NEA Executive Commitice

Conference Framework
Shirley McCune
3:00 p.m. Panel—Education for Survival -
Elizabeth Koontz—Moderator
Director, Women's Burcau
U.S. Department of Labor

Schools and Economic Survival
Michele Russell, Consultant
Detroit, Michigan

Schools and Physical Survival
Celeste Ulrich
University of North Carolina

Schools and Psychological/
Culwural Survival
Cecilia Suarez
~ National Chicana Foundation
4:15 p.m. Small Groups Discussions of Pane!
Presentation--Group assignment
by name badge.

5:3%%13.!11. Free Time
6:30 p.m. Dinner
7:30 p.m. Continuation of Small Group

Discussion Sessions
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8:30 p.m.
9:30 p.m.

Saturday. November 25
8:00 a.m.
9:00 a.m.

10:00 a.m.

75

General Session—Questions [or the
Panel

Social Hour

Breakfast

Shide Show
Sex Role Stereotyping in Textbooks
Lenore Weitzman '
Dale Bustamante
Unwersity of California, Davis
Workshops .
Education Association Invelvement
Cora McHenry
Arkansas Education Association
Kate Kirkham'
National Educalion Association

Racism/Sexism
Michele Russell, Consultant
Detrost, Michigan

Analyzing Instructional Materials—
Content Analysis
Sara Zimet
University of Colorado Medical
School
Non-8exist Early Childhood Education
Norah Alemany
University of California, Riverside
Consciousness Raising Techniques for
Changing Schools
Rogie Bender
Joan Bartl
Women on Words and Images

8o You Want To Teach Women’s
Studies?
Florence Howe .
SUNY/Old Westbury

Institutional Sex Role Stereotyping
John McLure
Gail McLure
University of fowa :
Students and Sex Role Stereotyping
Ellen Patton
Claire Fulcher
Students
YWCA Women’s Resource Center



Community Involvement
Maydene Paysoure
NaAcp

Happenings in Your Ilead
Verne Moberg
Feminist Press

"12:00 NOON Lunch

2:00 p.m. “Free To Be You and Me”
Letty Pogrebin
Ms. Foundation
2:30 p.m. Slide Show Prescntation
Women on Words and Images
Sex Stereotyping in Children’s
Reading

3:15 p.m, Workshops
Women in Education
Suzanne Taylor
Connecticut Education Association

Use of Media for Community Action

Our North American Foremothers
National Organization for Women
Anne Grant

.Experience Bascd Carcer Exploration
Jan Birk
Mary Faith Tanncy
University of Maryland

Identifying and Changing Our Own
Sexist Behavior with Children
Betty Levy
Teachers College
Columbia University
High School Curriculum
Cynthia Eator:
Carol facobs
Women on Words and Images
Affirmative Action for Education
Althea Stmmons
NAACP
Legal Tools To Fight Sex Discrimina-
tton
Charlotte Hallamn
DuShane Fund
National Education Assocration

Counscling Necds of Spanish Ameri-
can Boys and Girls
Cecilia Burciaga

76 U.S. Commission on Civil Rights




5:30 p.m.
6:30 p.m.
7:30 p.m.

Sunday. November 26
8:00 i.m.
9:00 a.m.

9:45 a.m.
10:00 a.m.

11:30 a.m.

12:30 p.m.

ey
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Women’s History-Herstory

" Martha Gershun
Feminist Press

Free Time

Dinner

General Session
Presentation—Slide Show
Corrine Perkins
Dick and Jane Receive a Lesson
in Sex Discrimination

Special Interest Caucuses
Special Interest Workshops

Breakfast

Schools and Political Survival
Florence Howe
Feminist Press

Framework for Action—Shirley McCune

State and Regional Group Meetings
Back Home Plans

Reporting and General Session
Sam Ethridge

A l.ook to the Future
Dr. Wade Wilson

Lunch



APPENDIX D
Statement by Black Caucus

November 26, 1972

STATEMENT OF CONCERN TO: Shirley McCune, Conference Director
Margaret Stevenson
Samue] B. Ethridgc

We as participants of The Sex Role Stereotype Conference recognize that there is
a need for counseling of all minority students. Therefore, we feel that the work-
shop focusing on counseling should have been multi-ethnic in scope since we
recognize that students are not only counseled by professionals from their partic-
ular ethnic background but in many cases by professionals of other ethnic/racial
backgrounds.

We feel that the tone fo: multi-ethnic counseling should be stressed by NEA be-
cause of the cultural, socio-economic, linguistic and psychological make-up of
young people in the educational system. The very omission of muiti-ethnic
counseling historically has perpetuated low self-esteem, intellectual alienation
and has deprived minority students of the survival skills necessary to become
effective and productive members of the American work force.

We recommend that future NEA conferences of this type focus on counseling in
its entirety. To avoid further negative emphasis on the many differences within
our multi-ethnic culture, we should be prepared to deal with these differences
constructively. We feel NEA should provide the materials and qualified staff mem-
bers to cifectively foster better relationships among all professional educators and
counselors. '

Black Caucus
Conference on Sex Role Stereotypes

cc: George Jones
NEA Minerity Caucus
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TITLE

*“Education for Survival:
Schools and Sex Role Stereotypes’

b

Physical Roles

“Human Status for Women”

“Sport: Women 8it in the Back of
the Bus”

“Should Girls Play Football,
and Boys Change Diapers?””

“The Female of the Species”

“The Writing Is ou the Wall for
Girls Programs™

“Competitive Sports for Girls:
Effects on Growth, Development
and Health”

PRECONFERENCE MATERIALS

SOURCE

Shirley McCune
NEA Teacher Rights

Kathryn F. Clarenbach - Speech
to Midwest Association lor
Physical Education of College
Women

Marie Hart
{Psychology Toduy,
QOctober 1971)

Sally Wendkos Olds
(Reprinted by permission of
The New York Company)

Marion Corwell
{Contact magazine, Fall
1972)

Marjorie Blaufarb
(Update, December 1972)

G. Lawrence Rarick, University
of California, in Dorothy Harris’
DGWS Resecarch Reporis:
Women 1n Sports. Washington,
D.C.: AAHPER, 1971

DESCRIPTION

Collection of articles and questions related to the ways
scliools prepare children for physical, economic, psy-
chological, cultural, and political roles.

Discussion of the manner in which girls, through school

socialization, have been systematically denied the oppor-

tunity to develop their physical skills and participate in
a wide variety of physical activity. Also a gencral dis-
cussion on later discrimination against women in many
areas.

Discussion of the relationship between femininity,
athletic involvement, and achievement, and the role
conflicts that resuit.

Discussion of sex role stereotyping in an analysis of
children’s play, with some discussion of parental in-
fluence.

A general description of the many strengths of girls and
women in comparison to their male counterparts in

society, e.g., population, intellectual development, types

of physical development.

An analysis of new studies and legislation affecting
gitls’ participation in traditionally male high school
athletic competitions. )

A discussion of girls’ physical development, matura-
tion, and health in relation to participation in athletic
activity and competition, and vice versa.

sjuedniIed 35Ulajucy o0 paanquisi sjeme
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TTLE SOURCE DESCRIPTION
Economic Roles

“I'wenty Facts on Women Workers” U.S. Departinent of Commerce  Basic facts on women in labor market
Bureau of the Census
‘U.S. Departiment of Health,
Education, and Welfare
National Center for Social
Statistics
U.S. Department of Labor
Bureau of Labor Statistics and
Wage and Hour Division

Steps To Advance Equal Employment Equal Employment Opportunity A guide for organizations to adopt toward the
Opportunity for Women. Commission advancement of opportunity for women.
Women as Percent ol Tea:al Workers Women’s Bureau - Employment  Graph on this subject
oo in Selected Nonfarm Occupations, Standards Administration
S April 1972
“Fully Employed Women Contimie To Women's Bureau - Employment  Graph on this subject
Earn Less than Fully Employed Men Standards Administration
of Either White or Minority Races”
“Most Women Work Because of Women's Bureau - Employment  Graph on this subject
Economic Need” Standards Administration
“Cottnseling for Careers” Joyce Dencbrink A discussion of women’s opportunities in the job
{Contact magazine, Fall 1972) market. A look at career placement attitudes, responses
from business recruiters, and the fature of women in
business. ‘

Psychological/Cultural Roles

“Women's Liberation or Exploding Anne Grant West A discussion of underachievement, or fatlure o achieve
the Fairy Princess Myth” {Scholastic Magazine, success
Qo " November 1971)
ERIC

IToxt Provided by ERI



alatina Horner

{Psychology Toduy)

A study of why woinen so often tend Lo avoid
suceess, done on the basis of TAT tests adminis-
tered 1o groups of college men and women.

“A bright woman is canght in a deuble
bind. In achicvement-oriented situations,
she worries not only about failure, bui

I8

also aboul success.™

"Sexual Discrimination in ihe
Elementiry School”

“Look Jane Look, Sec Sex Stereotypes™

“Black Wonmumn™

“The Building of the Gilded Cage”

“Sister and Brother: Getting Ahead

Together”

*White Over Blaek: Racism and Sexism

in American Society”

Recommendations to HEW Women's

Action Program

Background Information

Myra Sadker and David Sadker
(The Naliong Elementary
Principal, Qctober 1972)

Women on Words and Images
(NJEA Keview, March 1972)

Vistula Chapman
Department of History
‘Femple University

Jo PFrecnan -
(Reprinted from The Third
Year: Women's Liberation,

1971)

Aileen C. Hernandex
(Cortact magazine,

Fall 1972)

Marie M. Fortune - paper for
Resource Center on Women,
YWCA

HEW Spanish-Speaking
Women’s Concerns Group

HEW Spanish-Speaking
Women’s Concerns Group

Discussion of male and female rolc awuarencss in
clementary sehool childien, as a partial resuit of
tcacher inlluence and the elementary school
experience.

A study of clementary school texts and their
clfects on socialization.

A discussion of the theme of black women as a
domimamt force in the development and smvival
of black people, and the relationship ol black
women to the women’s movement in general.

Analysis of how the overall politicad structure

affects women, from a legal, sociological, and
psychological framework.

A discussion of the dnal oppression of Black

* women as Blacks and as women.

A discussion of the relationship between racisn
and sexism—both products of the dominant white
male culture.

An article on making the women’s action program
relevant o Spanish-speaking women. Includes:

Facts on Americans of Spanish origin and
Mexican-Americans in the U.S.



TITLE

*Recommended Research Project VIV

“Recommended Research Project IX™

“Colonized Womany, The Chicana™

.

\\

"
s

“The Mexican-Amcerican Woman™

e8

“Las Mujeres Encowraged To Get
Inwvoived”

*Changing the School Enviromnent”

“Sexism in the Schools”

“Equul Opportunity for Women:
“ [low Possible and Tlow Quickly”
o ;
ERIC

Aruitoxt provided by Eic:

SOURCE

HEW Spanish-Speaking
Women's Concerns Group

[TEW Spanish-Speaking
Women's Concerns Gronp

Elizabeth Sutheriand

(In Sisterhood Is Powerfud,
cdited by Robin Morgan.
New York: Vintage Books,
1970.

Loriqueta Longaues v Vasquez”
(In Sixterhood Is Powerful, edited
edited by Robin Morgan.

New York: Vintage Books,
1970.)

Mury Barber
(L.os Angeles Times.
April 30, 1972)

Doris Schumacher
(Women: A fournal of
Liberation, volume 2,
no. 4, 1972)

DESCRIPTION
‘v
Project recammendation to study the develop ™
ment ol a Clidcana Perspective. °

Research project recommendition to study Chicana
pattern of marviage as it may relate to Chicanas’
subordinate stats in American society.

A discussion ol women as a colonized group, not
|||L"i'l."|y ikl ()ppl‘(:s:il:(l {MiL.

A look at the history of Chicana women, anl ailso
amore current desceription of the stims of the
Chicata woman in her rclationship o her house-
hold, husband, and chiidren.

A call 1o Chicana womnen o become involved in
their liberation, role changes, birth cofftrol, eie.

One family's approach to effecting change in an
clementary school’s auvitide wward sex role siereo-
Lypus.

CONFERENCE MATERIALS

Diane Divoky,
Sheila Jackson
(Learming wmagazine,

November 1972)

Florence Howe,

"SUNY /College at Old Westbury

Ancludes a contract signed by single women teach-

ers in 1915, an arucle showing two opposing
opinions on sexism in the schools, and 2 question-
nair¢ on sexism for teachers.

A discussion of the women's studies program at
Old Wesibury, and the broad needs of women in
education.
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ERIC

Aruitoxt provided by Eic:

“Sexisim in the Elementary Sclools”

“A Child’s-Eye Vicw of Sex Roles

“Femninist Stadics™

“Do Teachers Sell Girls Shor(?”

“New Legal Remedics for Women”

“American History and Herstory™

“Bibliography on the Treatment of
Girls in School”

“History and Social Science Resource
Bullctin”

Carol Jacobs,

Cynthia Eaton
Frinceton (New Jersey)
Regionil Schools

Lynne B, Iglitzin
Department ol Political
Science

Universiny ol Washington

Carol Ahlum,

Jackie Fralley

The Feminist Press

Old Westbury, New York

Belty Levy
Teachers College
Columbia University

Beuwy Sinowitz,
NEA Teacher Rights

Martha L. Gershun
The Feminist Press
0Old Westbury, New York

The Feminist Press
Old Westbury, New York

Board of Education of City of
New York, Office of Instruc-
tional Sources, Bureay of
Socia! Studics

Discussion of scx role stereotyping and soctaliza-
tion in clementry schools.

A sindy of sex role stereotyping conducted
on schoolchildren in Seuttle.

A look at feminist siudies at the secondary school
level. :

Analysis ol how schools function to perpetuate
traditional sex role stercotypes.

Discussiow of the legal ools necessary and used
to climivate discriminition by sex in education,
as well as in a broader societal lraimework.

Historical examination of women’s rights. Recom-
mends curriculum materials for history courses,

Bibliography on sex role stereotypes in the schools.

Curricwlurn recommendations for women’s studics
al the secondary level.



ERIC

Aruitoxt provided by Eic:

TITLE

*Qutlines ol Course on Feminism
for Use in High School”

"NEA Guidelines lor ‘I'reatment ol
Minorities and Women”

“Recommendations for Eliminmion ol Sex
Role Stercotyping in School Curriculiom™
“Women in U.S. llistory High School

Texts”

“Non-Sexist Fducauton in Youv .
Classroom"”

*Physical Education Questionnaires™

*“Discrimimation of Women in Sports”
*A Chanwvinistic Index for Educators”

*“Believing Can Make [t So”

SOURCE

Cynthia Eaton,

Curol Jacobs

Princeton {New Jersey)
Regional Schools

« Jolm Browne

NEA Teacher Rights

Sullivan Associates
Menlo Park, California

Janice Law Trecker
(Social Education,
March 1971)

Laara Collver
Classroom Teacler
Peoria, linois

Kalamazoo (Michigan)
Task Force Inyesugating Sex
Discrimination in the Schools

Eob Dunning
Berkeley, California

NOwW

Pcg Jones

Nationz! Foundation for the
Improve.aent of Education
Washinglon, D.C.

DESCRIPTION

Sample oudine lor high school conrse on feminism.

Proposed guideline for curricalnm and mstructional
materials lor implementation in clementary and
sccondary schools.

Analysis of sex role stercotyping in schools and
recommendations for its climination.

Analysis ol the portrayal of women in U.S.
history textbooks.

An article dirccted o teachers interested in non-
sexist teaching.

Questionnaires on attitndes toward physical educa-
tion participation in the schools. Used for identify-
ing sex stercotypes and discrimination.

Discussion of the discrimination women lace in the
arca ol sports and athletic competition.

Index by which edncators may test their own
sexism. . -

Exercise for examining one’s sex role stercotyping
behavior. '
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“Will the Real Me Please Stand Up”

MEMO re: Affirmative Action Practices
Especially Related 1o Women; Guidelines
To Develop Education Programs lor Girls

“How Sexist Am I as a Counsclor?”
“Student Attitude Checklist™

“Career Exploration for 11igh School:
A Model”

“Evaluating Sexism m Your School”
“Anaiyzing Instructional Materials;

Content Analysis Procedures”

“A Feminist Approach to the Women’s
Collective”

_Shirley McCnne,

NEA Teacher Rights

Peg Jones ‘

National Foundation for the
Improvement ol Education
Washington, D.C.

Pam Root .
Office ol the Superintendent
of Public Instruction
Olympia, Washington

Jamice Birk,
Mary Faith Tanney
University ol Marylind

Janice Birk,
Mary Faith Tanney
University of Maryland

Janice Birk,
Mary Faith Tanney
University of Maryland

NEA Teuacher Rights

v
Sara Zimet
University of Colorado
Medical School

Bernice Sandler

Project on the Status and
Education of Women,
Association of American
Colleges

Exercise to help teachers understand sex role
stercotypes, '

Affirmative action practices related to women, and
guidclines [or developing education programs for

girls.

Guidelines to help counselors and teachers analyze
their sexist attitudes.

Guidclines to help students analyze their own
sexist attitudes.

Analysis of career opportunities for high school
women.

Questionnaire used to cvaluate sexism in the schools.
Guidelines for analyzing coment of instructional

materials.

A discussion of all women’s colleges in terms of
femimist ideology.



98

TITLE

“Feminist Resources for Llementary and
Secondary - Schools” .

*‘Legal Tools To Fight Sex
Discrimination”

SOURCE

Carol Ahlum,

Jackic Fralley

The Feminist Press

Old Westbwy, New York

Charlotte Hallam
NEA Teacher Rights

DESCRIPTION

A list of resourees avatable for teachers, students,
and parents on sexism and fewminism.

Cases of legal action to climinate sex role stereotyping.



APPENDIX F

Conference Participants
ABICHT, Monika -, BARNES, Bart
Instructor Reporter
University of Cincinnati Washington Post

205 N. Winterstreet
Yellow Springs, Ohio 45387

AILUM, Carol
No. 7 Amherst Road
Ambherst, Massachusetts 01002

ALEAANY, Norazh
AssoCiate Teacher-Trainer
Montessori Institute of L. A.
296 E. Green Street
Claremont, California 91711

ALAADA, David
NEA Chicano Caucus
855 W. El Repetto Drive

Monterey Park, California 91754

ALROY, Phyllis

Consultant

Women on Words and Images
30 Valley Road

Princeton, New Jersey 08540

ARNOLD, Dean (Ms.)
Floridz Education Association
105 Shelby Drive

Lake City, Florida 32055

AUSTIN, C. Danlord
Professional Development
Consultant

Michigan Education Association

Office of Human Relations
1216 Kendale Botilevard
East Lansing, Michigan 48823

" BARCUS, Virginia

Harvard Graduate School of Ed.

- 50 Stanton Road

Brookline, Massachusetts 02146
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1150 15th Street, N.W
Washington, D.C. 20005

BARTL, Joan

Women on Words and Images
30 Valley Road

Princeton, New Jersey 08540

BENDER, Rogie

Consultant

Women on Words and Images
30 Valley Road .
Princeton, New Jersey 08540

BIRK, Janice M.
Counseling/Psychologist
University of Maryland
Counseling Center

College Park, Marylund 20903

BLAKEY, Hazel

NEA Staff

1201 Sixteenth Street, N.W.
Washington, D.C. 20036

BLAUFARB, Marjorie
Editor and Writer
AAHPER/NEA

1201 Sixteenth Street, N.W.
Washington, D.C. 20036

BOSMA, Boyd

NEA Teacher Rights

£201 Sixteenth Street, N.W.
Washingten, D.C. 20036

BROWN, Pryde

Consultant
Women on Words and Images
30 Valley Road

Princeton, New Jersey 08540



BUSCH, Gloria J.

Chuirperson

Fluman Reiations Commission
Conneeticut Education Associalion
21 Oak Strcet

Hartford, Connecticut 06106

CAMPBELL, Deboruh

NEA Staff

1201 Sixiecenth Street, N.W,
Washington, D.C. 20036

CAPELLE, Elizabeth
Feminists on Children’s Media
412 West 103 Street
New York. New York 10025

CLARK, Nancy R.

Vice President

Maine Teachers Association
RFD No. 2, Lambert Road
Freeport, Maine 04032

COHEN, Belle T.

Education Specialist

Bureau of Education {for Handicapped
U.S. Office of Education

400 Maryland Avenue, S.W. ROB
Washington, D.C, 20202

COLEMAN, Ernestine

Teacher

Montgomery County Public Schools
4028 Bel Pre Road

Silver Spring. a\‘lury_l'and 20006

COLLVER, Laura

Peoria Orgamization ol Women for
Equal Rights

8§24 W. Strutlford Drive

Pcoria, lllinois GlGl4

COOLEY, Lynda M.
Fcducation Writer

Daily Press. Inc.

P.O. Box 307

Humpton, Virginia 23369

a8

COURTOIS, Christine
Resident Direetor

Resident Life

University of Maryland

110 Denton Hall

College Park, Maryland 20142

.COX, Ann

Manager

National Education Association
1201 Sixteenth Street, N.W.
Washington, D.C. 20036

CRAFT, Silas E.

School Administrator

Montgomery County Public Schools
12907 Morningside Lane

Silver Spring, Maryland 20904
CRUMBY, Carol A, "
Personnel Specialist

Community Action Project

805 Eldora Place

Pitisburgh, Pennsylvania 15210

CUNNIFF, Ellen

Field Consultant ,
New Jersey Department of Education
38 Maple Avemte

Belleville, New Jerscy 07109

DANIELS, Joan

Dircetor

Building Blocks School

58 Grand Street

New York, New York 10013

DANSBY, Rose

Teacher

Albuquerque Public Schools
2211 Clcopatra Place, N.E.
Albuquerque, New Mexico 87112

DAVIES, Joyce

Nameless Sisterhood

9904 Brixton Lanc
Bethesda, Maryland 20034



DELUCA, Maria
Filmmaker

University of [owa
lowa City, lowa 52240

DORR, Robin .

Writer

U.S. Department of Labor
14th and Constitution Avenue
Washington, D.C. 20001

DOTCH, Martha

NEA Swaff

1201 Sixweenth Street, NW.
Washington, D.C. 20036

DUNKLL, Margaret

Rescarch Associate

Association of American Colleges
1818 R Street, N.W.

Washinglon, D.C. 20009

DUNSON, Lynn

Reporter

Washington Star

225 Virginia Avenue, S.E.
Washingtlon, D.C. 20003

DUSEK, Nancy

Iarvard University

44 Perkins Hall

Cambridge, Massachuseus 02138

DUTCH, Terri

Educational Specialist
1018 Federal Building
Baltitmore, Maryland 21201

EATON, Cynrhia, Consultant
Women on Words and Images
25 Cleveland La., R.D. 4

Princeton, New Jersey 08540

ESCHUK, Mary E.

English Department Chalrpersen
Normandy High School

7195 Glencairn Drive

Parma, Ohio 44134
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ETHRIDGE, Sainuel B,
Direclor

NEA Teacher Rights Division
1201 [6th Sureet, NUW.
Washington, D.C. 20036

EVANS, Elcanor
4935 Quebec Street, N.W.
Washington, D.C. 20016

FABLER, Mary

NEA Teacher Rights

1201 Sixteenth Street, N.W.
Washington, D.C. 20036

FEDERBUSH, Marcia

Committee To Eliminate Sex
Discrimination in Public Schools

[000 Cedar Bend Drive

Ann Arbor, Michigan 48105

FIELDER, Barbaru
Nameless Sisterhood
5309 Worthington Drive
Washinglon, D.C. 20016

FRALLEY, Jacqueline M.
WMTFESPS

47 Amherst Road, RFD No. 2
Ambherst, Massachusetts 01002

FRASLR, Arvonne.S.
Vice-President ..,

WEAL ~

1253 4th Street, S.W.
Washinglon, D.C, 20024

FROST, Delyte D.

Communications Workers of America
4338 River Road, N.W.

Washington, D.C. 20016

FULCHER, Claire

Direcior of Women's Resonree Center
National Bourd

YWCA

600 Lexington Avenue

New York, New York 10022



GABRILEL, Regina Delaine

Toledo NAACP Youth and Young
Adult Chapter

3360 Downing Roud

Tolcdo, Ohio 43607

GARNER, Gerry
2201 Landover Street, #1402
Alexandria, Virginia 22305

GERE, Judith, Consultant

National Capital Union Presby tery
Task Force on Women

2651 Old Dominion

McLean, Virginia 22101

GERSHUN, Martha, Chairwoman
The Feminist Press

Box 334

Old Westbury, New York 11368

GOLDEN, Gloria, Director
Far West Laboratory for
Educational R & D
2964 Shasta Road
Berkeley, California 94708

GORDON, Lola D.
1415 King Strect =
Pinve BInff, Arkansas 71601

GRACE, Nelson
Youth Advisor
NAACP

2360 Fulton Strect
Toledo, Ohio 43620

GRAMBS. Dr. Jcan D).
University of Maryland
College of Education

College Park, Maryland 20742

. GRANDSTAFF, John, Chairman
Michigan Education Association
24 Garrison Avenue _
Battle Creek, Michigan 49017
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GRANT, Annc, Fdue. Coordinator
National Organization for Woinen
617 49th Street

Brooklyn, New York 11220

GRAY, Lee L., Editor-Writer
USOE

400 Maryland Avenuy. 5. W,
Washington, D.C. 202

GREENBERG, Se¢lma
Associate Professor

Holstra University
Hempstead Turnpike
Hempstead, New Yaork 11021

GREFE, Mary, State President
AAUW

3000 Grand Avenuce

Dvus Moines, lowa 50312

GROEBEL, Jan

Dundalk Community College
6903 Mornington Road
Baltimore, Maryland 21222

HALLAM, Charlotte

NEA Teuacher Rights

1201 Sixteenth Street, N.W.
Washington, D.C. 20036

HARDY, Nesa

NEA Teacher Rights

1201 Sixteenth Street, NJW,
Washington. D.C. 20036

HARVELY, Gerry, Teacher G.§. 9
Bureau of Indian Affairs

Route 1, Box 2

Santa Fe, New Mexico 87501

HEATH, Dr. Kathryn,
Asst, Spee. Stud.

Office of Education
730 24(h Street, N.W.
Washington, D.C. 20037



HEFLIN, Jecan

Spec. Asst.

Nutional Education Mssociation
1201 Sixteenth Street, NW.
Washington, D.C. 20036

HILL, Earline E.
Route 2, Box 64
Disputitnta. Virginia 23842

HILLARD, Shirley
Cltairman Ed. TF

N.O.W.

3800 Traiilwood Lane
Fort Worth, Texas 76109

HILLIARD, Mary Ellen
Chairperson

Educution Committec

National Organization For Women
3747 Huntington Street, N.W.
Washington, D.C. 20015

HOFFER, William, Freelance
Saturday Review

13416 Justice Road
Rockville, Marviand 20853

HOFFAMAN, C. K.

Pub. Inf. Spec.

Office of Education

400 Maryland Avente, S.W.
Room 2098

\Washington. D.C. 20202

[HOLAES, Marilyn
Seccretary-Treasurer

Colorado Commission-Status of Women

200 Fillmore, Suite 100
Denver, Colorado 80206

HOROWITZ. Arlene

Wash. Asst.

National Council of Jewish Women
1346 Connecticut Avenue, N.W.
Washington, D.C. 20036
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IIOWE, Florenee

The Feminist Press

Box 334

Old Westbury, New York 11568

HURDLE, Beth
Commumications Specialist
Virginia Education Association
116 S. Third Strect
Richinond, Virginia 23228

IBRAMIM, Sandy

NEA Teacher Rights

1201 Sixteenth Street. N.W.
Washington. D.C. 20036

JACOBS. Curol
LDTC/Consultant

Women on Words and Images
30 Valley Road

Princeton, New Jersey 08540

JACOBS, Jo, Chairwoman

Committee To Study Sex. Discrimination

in the Schools
732 Garland Avenue
Kalamazoo, Michigan 49008

JAMES, Dorothy, Teacher
318 W, Patterson Street
Kalamazoo, Alichigan 49007

JENNINGS, Laura, Student
Harvard Divinity School

31 Concord Aveniie, No. 42
Cambridge, Massachusetts 02138

JOESTING, Dr. Joun

Instructor

Sandhills Community College
Southern Pines, Norih Carolina 28387

JOHNSON, F.].

NEA Teacher Rights

1201 Sixteemh Street, N.W.
Washington, D.C. 20036



JOHNSON. Lauric Olsen
Curriculum Writer

Sullivin Associates

3000 Sand Hill Road

Menlo Park, Calilornia 94025

JONES, Margaret J.

Associute Director

Nutional Foundation for
Improvement of Education

1507 M Sureet, N.W.

Washinglon, D.C. 20005

JONES, Robert C.
232 Rodney Circle
Bryn Mawr, Pennsylvania 19010

RARDORUS, Jane

Dircctor of Legal Services
Colorado Department of Education
Suatc Office Building

Denver, Colorado 80203

KING, Charles T.

Professional Development Consultant
Michigan Education Association
1216 Kendale Boulevard

East Lansing, Michigan 48823

KING, Lavinia M.

Toledo NAACP Youth and Young
Adults

815 Fernwood

Tolede, Ohio 43607

KRIRKHAAMI, Kate

NEA Swlf

1201 Sixteenth Street, NW.
Washington, D.C. 20036

KISIELEWSKI, Julie
Program Specialist

U.S. Office of Education
400 Maryland Avenue, S.W.
Washington. D.C. 20202

KNOUS, Dwight W.

Minois Education Association
439 Arlington

Glen Ellyn. Illinois 60137

KNOX, Holly
Special Assistant
U.8. Office of Education

400 Maryland Avenue, S.W., Rootn 4143

Washington, D.C. 20002

KOONTZ, Elizabeth, Director

U.S. Department of Labor

Women’s Bureau

14th and Constitution Avenue, N.W.
1830 Sixteenth Sureet, N.W.
Washingtlon, D.C. 20009

KUNKEL, Georgie

Elementary Counsclor
Highline Education Association
3409 S.W, Trenton Street
Seattle, Washington 98126

LEEKE, John

NEA Staff

1201 Sixteenth Street, NNW.
Washinglon, D.C. 20036

LEVY, Betty
Teacher/Psychologist

" *Teachers College
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Columbia University
525 West 120th Sureet
New York, New York 10027

LUCIDO, Corrine

The Feminist Press

8 Bridle Path Drive

Old Westbury, New York 11568

LYNCH, John

Swdent

4006 Ingersol Drive

Silver Spring, Maryland 20902

McCUNE, Shirley

NEA Staif

1201 Sixteenth Street, NJW.
Washingtlon, 1).C. 20036

McCUNE, Wesley
5325 Sccond Sureet, $.E.
Washington, D.C. 20003



McDONALD, Dianc

Teacher

Fairtax (Virginia) Education Association
1558 Northgate Square #11A

Reston, Virginia 22090

McFERREN, M. Joycc
5200 8. Quebec Sueet
Suite 306

Denver, Colorado 80110

McHENRY, Cora D.

Arkansas Education Association
802 Arthur Drive

Litule Rock, Arkansas 72209

McKINNEY, Louise J., Principal

Harrison Early Childhood Education
Center

828 33rd Avenue

Seattle, Washington 98122

McLURE, Gail T.

Research Asst. Educ. Admin.
University of lowa

Route 6, River Heights

Towa City, Tewa 52254

McLURE, John W. Dr.
University of lowa

408 Jeffereson Building
lowa City, lowa 52240

MARQUEZ, Anna

NEA Teacher Righis Division
3258 Descanso Drive

Los Angcles, California 90026

MARTIN, Roscmary
282 N. Alain Street
Spring Valicy, New York 10977

MESIAH, Frank

Chairinan, HR Council

New York State United Teachers

78 Crescem -
Buffalo, New York 14214

AMOBERG,. Verne

The Feminist Press

130 West Sixteenth Sureet, No. 37
Neow York, New York 10011

MOSES, Rose

NEA Teacher Rights

1201 Sixicenth Street, NJW.
Washington, D.C. 20086

" MOUNTS, Kathy, UniSery Director

Indiana State Teachers Association
Route 4, East Tipp Heights
Lafayctte, Indiana 47905

MULLIGAN, Kathryn
Washington Intern in Education
3701 Connecticut Avenue, N.W.
Wushington, D.C. 20008

MYLES, Ernestine J., Teacher
Alabama Education Association
Post Office Box B

Georgiana, Alabama 36033

NUS, Suzanne, Filmmaker
University of Towa

Film Division

#awa Cily, lowa 52240

OLSON, Marjoric A,
Elk Grove High School
500 Elk Grove Boulevard
Elk Grove, Illinois 60007

PADILLA, Incz, D.C.C. Consultant
Bank Strect College of Education
610 West 1 12th Street

New York, New York 10029

PAWLLY, Mrs. Olive P.

Assistant Principal, Dean of Girls
Yorktown IHigh School

3043 South Columbus Sureet, Apt. B-1
Arlington, Virginia 22206

" PAYSOURE, May dene

93,

Training Assistant

NAACP

315 West 1001h Sirect

New York, New York 10025

PEARSON, LaVc¢rne
NEA Teacher Rights

- 1201 Sixteenth Sercet, N.W.

Washington, D.C. 20036



PECK, Lucy
Assistant Professor
Hofstra University

Hempstead, Long Island, New York 11550

PERKINS, Corine T., Teacher
815 Qukcrest Avenue
lowa City, lowa 52240

PERREAULT, Gerri

Emma Willard Task Force on
Education

3114 West 28th Street

Minneapolis, Minnesota 55416

POGREBIN, Letty Cottin
Member - Board of Directors
Ms. Foundation

370 Lcexington Avenue

New York, New York 10017

POPPENDIECK, Robert
Dircctor Ficld Services

U.8. Office of Education
400 Maryland Avenue, S.W.
Washington, D.C. 20202

POPPENDIECK, Mrs. Robert
Washington, D.C.

POWER, Jane, Writer .
NEA

1201 Sixteenth Street, N.W.
Washington, D.C. 20036

PRECIADO de BURCIAGA, Cecilia
Civil Rights Program Analyst

U.S. Commission on Civil Rights
1121 Vermont Avenue, N.W.
Washington, D.C. 20425

PUTTERMAN, Julie

Student

4006 Ingersol Drive

Silver Spring, Maryland 20902

ROBBINS, Earldean

NAACP

1044 8. Citrus Avenue

Los Angeles, California 90019

RUSSELL, Michele
Cuininins Foundation
75 I, Palmer

Detroit, Michigan 48202

SADKER, David

Assistant Professor

University of Wisconsin-Parkside
Wood Road

Kenosha, Wisconsin 53140

SADKER, Myra

University of Wisconsin-Parkside
Wood Road

Kenosha, Wisconsin 53140

SAMPLE, Molly, Research Specialist
Florida Education Association

208 W. Pensacola

Tallahassee, Florida 32304

SAMUELS, Catherine, Project Director
Women’s Action Alliance

370 Lexington Avenue
New York, New York 10017

SANDOVAL, Carmel
NEA

1211 11th Street
Greeley, Colorado 80631

SAUCEDO, Tomas, Research Staff
National Education Association

16 West Del Ray Avenue
Alexandria, Virginia 22301

SCHELKE, Lea, Commission Member
Michigan Education Association
13659 Strathcona, Apt. 156
Southgate. Michigan 48195

SCHMIDT, Ann

Denver Post

3752 Kanawa Street, NW.
Washington, D.C. 20015

SCHRAM, Barbara

Harvard University

60 Brattle Street

Cambridge. Massachusetts 02138



SCOTT, Betty

Coordinator, Children’s Books
The Feminist Press

Box 334

Old Westbury, New York 11568

SEGMAN. Dr. Sarah .
Psychologist

31 Montrose Street )
Newton, Massachusetts 02158

SIAPIRO, Carol, Project Director
Woimen's Action AHiance

370 lexingtou Avenue, Room 313 -
New York, New York 10017

SHARPL, Elainc First
2 Fifth Avenue
New York, New York 10011

SIMAMONS, Althea

Director Tor Training Programs
- NAACP

1790 Broadway -

New York, New York 10016

CSMALLEY, Mary Jane
Chicf, Development Branch
U.S. Office of Edueation
Northeast Division—NCIES
Washingion, D.C. 20202

SORNSIN, AMary

Emma Willard Task Force on Education
P.O. 14247 ,

Minneapolis, AMinnesota 35414

SPRUNG, Barbara, Project Director
Non-Sexist Early Childhood Program
Women’s Action Alliance

370 Lexington Avenue

New York, New York 10017

STEVENSON, Margaret
Assistant Executive Seeretary

- {or Programs .
National Education Association
1201 Sixteenth Strect, N.W.
Washington, D.C. 20036

1

STONER, Lillian

Michigan Education Association
1151 Scott Lake Road
Pontiac, Michigan 480564

SUAREZ, Cecilia, Chairwoman
National Chicana Foundation
507 E. Ellingbrook Drive
AMontebello, California 90640

SULLIVAN, Catherine
Maine Teachers Associilion
18 Woodmont Street
Portland, Maine 04102 -

SWEARINGEN, Sharon
Kentucky Education Association
Maple Hills, Apartment J-4
Clarksville, Tennessee 31040

SWEDELIUS, Adele
NEA Teacher Rights
1201 Sixteenth Strect, N.W.

Washington, D.C. 20036

TANAKA, Paul A., Chairman
NEA Asian Caucus

2000 Tacoma Mall, G. 36
Tacoma, Washington 98406

TANNEY, Mary Faith

Counscling Psychologist

University of Maryland Counseling
Centcer

1812 Mewzenott Road

Adelphi, Maryland 20783

TATE, Carla

Research Assistam

University of California at Davis
920 Cranbrook Court, N.

No, 144

Davis, California 95616

TAYLOR, Joscphine

Secrctary, Connceticut Education
Association Women’s Caucus

905 Burnside Avenue, B-9

" East Hartford, Connecticut 06108

9%



TAYLOR, Suc

Dircetor, Research

Councecticut Educition Associition
21 Ouk Strect

Hartlord. Connecticut 06106

THOAIPSON, Joan R.

Federal Women’s Program Coordinator
U.8. Office of Education

400 Maryland Avenue, 5.W.,

Room 2049

Washington, D.C. 20202

THRASEL, Barbara E., Counselor
Central High School - BCEA
3800 Fuller Drive

Midland, Michigan 48640

THROCKMORTON, Edith Al
President

NAACP

Box 1502, 254 N. Washington Street
Rockville, Marylund 20850

TINGLIN, Aquilla B., Teacher
5421 Grand Forest Drive
St. Louis, Missouri 63103

TOWNES, Doris, Media Speciahist
Moamouth City Education Association
408 Ninth Avenue

Belmar, New Jersey 07719

ULRICH, Celeste, Professor
University of North Carolina
Greenshoro, North Caroling 27412

VASQUEZ, Tony
26455 §. Christiana
Chicaugo, llinois 0655

VILLARREAL, Tomas, Jv.
NEA Teacher Rights

1201 Sixteenth Street, N,
Washington, D.C, 20034

WALDEN, Erlina, Sceretary
3200 5. Qucbec
Englewood, Colorado 80110

WALTON, Patricia A.
Community College District
20 Terrace View, G. 3
Daly Caty, California 94015
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WASHINGTON, Antoincette
National Educuation Association
6402 Sixteenth Sueet, N.W,
Washington, D.C. 20012

WATSON, Rowena H. Baker, U'eacher
Hlinois Education Association

99 Ash Street

Park Forest, Hlinois 60466

WEITZMAN, Dr. Lenore
University of California-DAVIS
1100 Gough Strect

San Franctsco, California 94109

WENNING, Judy, Ed. Coord.
National Organization for Women
510 East 82nd Street

New York, New York 10028

WETHERBY, Phyilis, Commissioner
Pennsylvania Commission
on the Status of Women
[16 Avenue L
Pittsburgh, Penusylvania 15221

WIHITE, Dr. Louise R.
USOE Teacher Corps
HEW Code 421
Wushington, D.C. 20202

WILSON, Wadce

NEA :

Cheyney College

Cheyney, Pennsylvania 19319

WOODWARD, Barbara J.

UniServ Representative
POEA-NEA

15 W, Brinten’s Bridge Road
West Chester, Peonsylvania 19380

WY NN, Nellie
825 Marscilles Strect
Petersburg, Vivginia 23803

ZIMET, Sara, Assistant Professor
University of Colorado dedical School
4200 E. 9ih Avenue ’
Container No. 262

Denver, Colorado 80220



